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1. EXECUTIVE SUMMARY  

This is the final report of a project led by the School of Hard 

Knocks (SOHK), a UK charity using sport to tackle unemployment, 

crime and health.  SOHK works with individuals to help them take 

responsibility and make positive life steps.  In Cardiff and the 

Valleys, Financial Capability (FinCap) training was embedded into 

the project for the first time.  This report summarises the process 

and impacts both before and after the training.   

1.1. OVERVIEW OF THE PROJECT AND RESEARCH QUESTIONS 

With funding and support from the Money Advice Service (MAS), the main research question for this study 

was to investigate whether prior improvement in non-cognitive skills1 makes FinCap education more effective 

for the vulnerable young people the SOHK works with.  The aim was to deliver FinCap modules to young 

people on the project and compare their improvements with other similar cohorts to see whether the 

combination of FinCap and their sporting intervention produces greater results than FinCap on its own.  The 

SOHK project has three sets of activities: (a) embedded FinCap education including the provision of FinCap 

sessions to a targeted number of young people engaged in FinCap and sports, (b) the creation of a team, 

provision of rugby coaching and recognition of achievements and (c) the provision of mentoring and goal 

setting involving rugby coaching sessions, team cohesion games and one-to-one and goal setting sessions. 

Training was provided in two out of the three study cohorts comprised of year eight and nine groups aged 

13 and 14 years old in three schools.  The cohorts included (a) a SOHK Group receiving sports and FinCap 

interventions (b) a potential SOHK Group of students from those eligible for a sports intervention receiving 

FinCap only, drawn from the same schools, and (c) a Comparison Group not receiving sports or FinCap.  The 

SOHK Group and Potential Group were similar in that these pupils are typically at risk of permanent exclusion 

and many have difficulties controlling aggression.  They typically have challenging behaviour, exhibiting 

occasional use of violence and have issues with authority.  There are participants with learning difficulties and 

mental health disorders and reports of participants engaging in risky behaviour.  Some of the Potential SOHK 

Group from two schools became SOHK participants during the course of the study.   

1.2. SUMMARY OF APPROACH 

The evaluation sought to understand the effectiveness of SOHK interventions (a process review) and the 

outcomes for young people (an impact assessment).  The former assessed the partnership and engagement 

process for the project and the latter the impact of FinCap on young people as an integral part of SOHK 

sporting and mentoring interventions.   

                                                                 
1 Non cognitive skills refers to a person’s skills which are related to personality or preferences rather than to their cognitive 

intellect. Examples include, motivation, perseverance and determination.  They are thought to underpin success in school. 

(Source: The impact of non-cognitive skills on outcomes for young people Literature review November 2013 Education 

Endowment Foundation and Cabinet Office) 
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The three key project outcomes sought were as follows: 

• Improved financial capability.  

• Increased self-esteem, self-control and self-efficacy. 

• Improved ability to build social bonds.  

1.3. METHODOLOGICAL LIMITATIONS 

The project had several elements and anticipated outcomes.  This combined with the fact there were different 

schools and cohorts involved made this a somewhat multi-faceted and complex evaluation.  For this reason, 

there are some points to note when interpreting the study findings.   

The FinCap element was delivered as a one-off session as part of a larger intervention aimed at young people 

that included sports and one-to-one mentoring.  This made identifying a definitive relationship between cause 

and effect in financial capability challenging.  The evaluation findings need to be viewed in this context and 

not in isolation.  The findings should be understood within the local context within which they were delivered 

too.  The training was offered to different cohorts within schools with very different circumstances within nine 

cohorts of ranging between eight and 22 individuals.  The limited sample sizes from which to draw conclusions 

should be noted and these are provided throughout the report and within Annex Three.   

The post survey was delivered a few months after the course, so the evaluation can only really assess the 

short-term effects of the project.  To complicate matters some of the Potential SOHK cohort from two schools 

subsequently moved into the SOHK Groups so the improvements in performance for some of this group may 

reflect the additional support they have been receiving.   

The approach did have some limitations.  FinCap was delivered as part of a comprehensive package of support 

measures.  The engagement and co-operation of schools has taken some time and schools performance data 

received was not comprehensive enough to make a clear assessment of distance travelled in terms of 

behaviour and achievement.  There were some lessons in relation to working with young people at risk of 

exclusion including the use of clear language, the chosen format for the evaluation workshops and in terms 

of preparing young people for the evaluation sessions.  Coaches did help a handful of individuals to complete 

some questions and joined in the discussions, so a small element of bias could not be discounted.  There was 

some attrition between the two workshop periods with absentees and exclusions, an inevitable consequence 

of working with the target groups.  The data for those not present at the second workshop was eliminated 

from the ‘before’ records for the SOHK and Potential SOHK Group to ensure we had matched ‘before’ and 

‘after’ cohorts.   

SOHK Wales were positive about the intervention’s potential and the training has been adapted and rolled 

out across Wales for both young people and adults.  There were several suggestions made on the potential 

wider application of the SOHK project including family-based interventions, new elements such as health, 

alternative provision to schools and applications within other sectors.   

1.4. KEY FINDINGS AND CONCLUSIONS AGAINST THE RESEARCH QUESTIONS 

It is not possible to make a single clear-cut judgement against the research question that an improvement in 

non-cognitive skills makes FinCap education more effective for the vulnerable young people that SOHK works 

with.  In other words, there is not enough evidence to suggest that FinCap education was more effective 

among the SOHK group versus the potential group i.e. the 'sports' element isn't a contributing factor.  The 
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one exception here is in their understanding of money planning and tracking which did improve among SOHK 

Group compared to others. 

That said, as many of the SOHK pupils are starting some distance behind the Comparison Group, the fact the 

group could match the Comparison Group on many levels is encouraging given the challenging behaviours 

experienced and local contextual factors (family background and so forth).  There is evidence that FinCap 

blended in well with the SOHK delivery model: 

“One of the reasons we picked the SOHK is the impact and the structure they provide, the role models and 

pathways they offer and their social relationships.  For us having the opportunity to build in FinCap sessions is 

a fantastic addition to their current programmes”.  FinCap Trainer 

The findings show that more young people can name three ways to pay for things than before the FinCap 

workshop which is also encouraging, but the differences between the SOHK and Potential SOHK Groups and 

the control group are quite stark.  It is possible that the FinCap workshops have improved understanding or 

at least encouraged the less academically able students to start think about paying for things.  It shows that 

FinCap training is important given the low levels of understanding amongst the SOHK and Potential Groups, 

but in fact they may need further future support to continue their understanding.  There may be other 

contextual factors at play too.  For instance, it can’t be ignored that the Comparison Group is likely to include 

pupils with more financially resilient backgrounds.   

Young people are proficient at price comparison, but the training only went so far in terms of introducing the 

concept.  Future FinCap training could build on this strength and take it a stage further with exercises or 

modules to enhance and deepen young people’s understanding (see recommendations).  SOHK pupils 

showed a noticeable improvement in money planning so the FinCap training may have had an effect here.  

The effects of the workshops on keeping track of finances are inconclusive as there was awareness across all 

groups irrespective of the workshops.  More young people are checking balances at cash machines.  This may 

mean they are receptive to future practical exercises that build on this trend for instance using on-line tools.  

Future FinCap exercises could helpfully take the initial training a stage further helping young people to develop 

this improvement shown in their money tracking skills.   

All groups showed an initial good understanding of saving for the future.  It is not surprising that saving is 

FinCap training provider’s main focus.  The fact that two FinCap groups also improved this position further 

after the workshops is encouraging and may reflect the strong emphasis on saving within the workshop.   

Putting this understanding into practice is harder for all groups suggesting future training could focus on how 

this might practically be achieved.  This could include setting up savings accounts (see Recommendations).  

This would help reinforce the positive aspects of saving where all cohorts scored well.  It might also help 

reduce the incidence of the negative aspects of saving as the after workshop found that young people were 

more inclined to spend rather than save.  It is also worth noting that the evaluation is too short to track long 

term behavioural change.   

To summarise FinCap headlines were as follows: 

• A generally high awareness of the importance of saving money amongst all groups, although there 

was a difference between awareness and practice, that is, less young people are actually saving.   

• Whilst there were general improvements to many of the positive aspects of saving, there may be 

more awareness work to do to encourage saving over spending.   

• There has been an improvement in the number of young people from all groups who could name 

three ways to pay for things.   
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• There is generally a good understanding of price comparison as a means of getting a good deal 

amongst all groups and there have been some improvements over time in other areas such as buying 

non-branded goods.   

• The overall picture on keeping track of finances is quite encouraging amongst all groups and there 

have been some improvements in terms of money planning.   

• Whilst young people’s understanding of online safety varied between groups and various aspects of 

security, they had a relatively good understanding overall.   

The overall assessment against outcome 1 (improved FinCap) is that in some areas such as knowing how to 

pay for things, how to make savings and keep track of finances, there have been some improvements.  But it 

is too early to say whether this will affect long term behaviour. 

There is more tangible evidence to suggest that SOHK interventions have a positive effect on self-control, 

self-efficacy and social bonds.  This correlates with what was identified in a brief review of review of relevant 

literature (see section 2.2), confirming the initial research question that SOHK for schools improves self-

efficacy, self-esteem and/or self-control in vulnerable young people, compared to mainstream education.  

The link between these aspects (self-efficacy etc) and skills such as those developed through sport is much 

more likely.  The high ratings for the coaches and relatively low ratings for teachers suggest this is most likely 

to be attributed to SOHK rather than other factors.  The improvement in this cohort is supported by 

observations from coaches, researcher, partners and teachers.  For instance, in terms of achieving goals the 

SOHK Group scored highest and improved this position over time and whilst all three cohorts appear to feel 

relatively positive about themselves the Potential SOHK and SOHK Groups felt the most positive.  Those with 

a SOHK coach rated them highly.   

The SOHK model appears to have been more effective at developing 'softer' skills with the generally the 

greatest and most consistent improvements experienced among the SOHK group.  Looking at the findings 

for self-esteem, self-control and self-efficacy the headlines are as follows.   

• SOHK participants showed the most obvious reported improvement in terms of handling their 

feelings.  Approximately three quarters of all pupils were happy to do what was asked of them though 

many respondents claimed they got easily distracted.   

• All groups appear to feel relatively positive about themselves especially the Potential SOHK and SOHK 

Groups.  Note the fact that some of the potential SOHK Group joined the SOHK cohort halfway 

through, may have influenced this group’s positive feelings about themselves.   

• All groups are also reasonably sure that their parents or guardians feel positive about them, but have 

much less teacher confidence, especially the SOHK Group.  In terms doing what they set their mind 

to, all groups are comfortable setting goals.  In terms of achieving goals the SOHK Group scored 

highest and improved.  This is an area where the rugby training is likely to have had a noticeable 

effect (see later).  

• Nearly all SOHK participants now believe they are in control of creating a positive future for 

themselves which is encouraging from a school’s perspective as well as the SOHK project.  It means 

that those at risk of permanent exclusion can still be encouraged to be optimistic about the future.  

In terms of social bonds, the SOHK and the Potential SOHK scored higher in terms of maintaining 

friendships.  All groups have declined in terms of ‘having friendships with people who are a good 

influence’.    
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The reasons for this performance is that coaches build strong bonds with young people and use a sporting 

lens to help them improve their behaviour, attendance and attainment.  The rugby sessions include controlled 

confrontation, challenging activities and a constant affirmation of self-worth and motivation.  The rationale 

behind the project is to use and apply the core skills from rugby: discipline, respect and the five C’s for team 

building (Commitment, Control, Cohesion, Communication and Confidence).  This is having the desired effect 

on young people.  It would also appear the SOHK participants are likely improve their social bonds and 

working towards team goals at the outset of the programme, but this may plateau or dip as the programme 

progresses.  This is addressed in the recommendations.   

The lack of school’s data meant it was not possible to make an assessment against a successful school life and 

experience.  Performance against the research questions and cohorts is considered in the main report.   

In terms of interpreting the findings it is worth first understanding the scope of the activities of the SOHK and 

the local conditions within which it operated (Section 2).  It is also worth noting this report has considered 

both FinCap and wider softer improvements given the nature and intentions of the interventions (ie sport with 

wraparound support).  The findings are useful for those working with, or thinking of working with, young 

people with complex and challenging behaviours.  They also explore different aspects of FinCap from saving 

to spending and budgeting.  Understanding the effectiveness of the delivery approach (section 5) and the 

limitations of the evaluation is also important (section 6).  That said, not all similar studies have been able to 

use longitudinal tracking with different cohorts and the linking of FinCap with sport would appear to be quite 

unique, yet applicable to many different contexts and locations.   

1.5. RECOMMENDATIONS  

SOHK may wish to consider: 

• Whether the FinCap Training has potential to be mainstreamed outside Wales elsewhere in the UK.  

• How it might measure the effects of the new approach to FinCap delivery for instance securing 

funding to evaluate the roll out of the pilot.   

• How the FinCap approach could be applied to other modules such as health to enhance the SOHK 

offer.   

• Developing a dissemination plan to maximise the publicity potential of the key findings from the 

evaluation to staff, funders, stakeholders and policy makers and capitalise on its impact.   

• Whether it can secure and use more timely, consistent and comparable schools’ performance data.   

• Whether any dips or flatlining in SOHK performance can be addressed through additional measures 

such as a timely renewal of SOHK values to maintain consistently high moral.   

MAS and the financial capability community may wish to consider: 

• Where it could best disseminate learning from the SOHK FinCap pilot including delivering FinCap as 

a fun and engaging activity or even a physical activity or the use of more practical exercises in the 

school syllabus more generally.    

• How the training could be adapted to include further practical examples of how young people could 

save or even setting up of accounts for those interested or money tracking exercises such as on-line 

tools.  Other suggestions include a price comparison exercise.    
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2. OVERVIEW OF THE PROJECT  

The School of Hard Knocks (SOHK) developed and integrated 

Financial Capability (FinCap) training into their offer in three 

schools in Cardiff and the Valleys.  This was a pilot measure to 

observe whether it might enrich the charity’s core project.   

SOHK’s intervention involves weekly mentoring and rugby training to help young people at-risk of permanent 

exclusion to complete mainstream education.  They are typically aged 11-14 years old.  

2.1. AIMS AND OUTCOMES 

As part of their work in Cardiff and the Valleys, SOHK trialled embedding FinCap education into their main 

intervention.  With funding and support from the Money Advice Service (MAS), the aim is to investigate 

whether prior improvement in non-cognitive skills2 makes FinCap education more effective for the vulnerable 

young people they work with.   

Looking at the MAS categories3 the project participants are all young people.  They typically have family 

backgrounds across two of the macro segments identified, struggling and squeezed.  ‘Struggling’ comprises 

of those who are least financially resilient and the most likely to be over-indebted, while ‘squeezed’ includes 

working-age people with significant financial commitments but relatively little provision for coping with 

income shocks.  In the Comparison Group it is possible there are some participants from the ‘cushion’ 

category, that is they have financially resilient backgrounds.   

PROJECT OBJECTIVES 

The project objectives are fivefold. To:  

1. Teach a strong set of values, attitudes, behaviours and skills using a combination of rugby and class-

based sessions to teach, demonstrate and impress the key messages. 

2. Work in schools in Cardiff and South Wales with the same young people every week for up to three 

years.  As coaches build strong bonds with participants, it is expected their behaviour, punctuality 

and attainment will improve.   

3. Use coaching and mentoring to improve three well-established psychological principles of self-

control, self-efficacy and self-esteem.  Young people will be given the tools to build social bonds with 

their peers and by improving these skills on and off the pitch, participants will be able to change the 

trajectory of their lives. 

4. Trial embedding Financial Capability (FinCap) education as part of its activities to investigate whether 

prior improvement in non-cognitive skills makes Financial Capability education more effective for the 

vulnerable young people that SOHK works with.   

                                                                 
2 Non cognitive skills refers to a person’s skills which are related to personality or preferences rather than to their cognitive 

intellect. Examples of non-cognitive skills include, motivation, perseverance and determination.  They are thought to 

underpin success in school and at work.   
3 MAS Market Segmentation Report: An Overview 

file:///C:/Users/karl/Downloads/Market_Segmentation_report_An_overview.PDF
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5. Deliver FinCap modules to young people on the project and compare their improvements with other 

similar cohorts to see whether the combination of FinCap and sporting interventions produce greater 

results than FinCap on its own. 

It is these latter two research questions that we particularly focus on in this report.  The process map in Annex 

One summarises the key elements of the project from planning and design to engagement and delivery.   

THE TARGET GROUP AND SUMMARY OUTCOMES 

“They [young people] need a lot of help in lots of different things.  They lack a role model in their lives.  They 

don’t seem to have enough family support.  You can sense the frustration with traditional education.  They 

have been excluded in the past.  I think they have lost some confidence”.  FinCap Trainer 

The stakeholder interviews revealed that the SOHK target group typically displays several characteristics.  

Some of the group have difficulty in controlling aggression and can be disruptive exhibiting challenging 

behaviour and occasional use of violence.  70% of young people have issues with authority according to the 

SOHK team.  There are participants with learning difficulties and mental health disorders such as Attention 

Deficit Hyperactivity Disorder (ADHD) and autism including Asperger’s Syndrome.  There are reports of 

participants engaging in risky behaviour such as drug taking.  Several of the group have unstable family 

backgrounds, while some have experienced childhood trauma.   

One of the coaches described the SOHK cohorts he worked with: 

“Generally, they lack self-awareness and emotional regulation, intelligence and maturity and that is due to 

unstable home environments.  Some young people in the group have a fair bit going for them, but they lack 

confidence, self-belief or self-esteem and this leads to the same behaviour, being reactive, not controlling 

anger well and not engaging in the school.  Most struggle academically”. 

The FinCap training takes place within three schools and is blended into the curriculum or SOHK project.  The 

cohorts vary in size from eight to 22 pupils in each class.  Training is being provided in three cohorts in each 

school including: 

• A SOHK Group receiving sports and FinCap interventions. 

• A Potential SOHK Group who received FinCap.  This Group includes students eligible for a sports 

intervention, drawn from the same schools but in different years or comprising of other pupils from 

the same year.   

• A Comparison Group who are not receiving sports or Fin Cap interventions.  They do not exhibit the 

same behavioural traits as the above two.  This is the only group to include female pupils, though 

SOHK now has females on its programmes.   

2.2. THEORY OF CHANGE, ACTIVITIES, AND RATIONALE  

THEORY OF CHANGE 

A theory of change was developed to identify the causal links between the different stages of the project, 

denoted by the red arrows in the illustration overleaf.  In most instances, this can be simplified into ‘if>then’ 

links, for example, if a project completes a certain activity, then it is expected to lead to a certain output.  The 

idea is that three sets of activities (see next section) will lead to three sets of outputs, outcomes and impacts.  

These causal links are illustrated with arrows on the summary logic model (Figure 1a).  They help to explain 

the causality of the project in more detail.  The logic model was created to understand and present how the 
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project works, linking its planned activities with intended results.  The more detailed logic model appears in 

Annex One.  This has informed the project’s theory of change (see Figure 1b).   

The activities were tested with three cohorts outlined in the previous section so that the anticipated impacts 

could be tested.  The logic model sets out the activities and results for the SOHK Group (ie the beneficiary 

perspective).  The study then tested whether the desired change had occurred.  The exception here is that it 

was not possible to track pupil behaviour and attendance due to a lack of consistent and up to date school’s 

performance data.  This would have been useful but is not thought to compromise the integrity of the 

evaluation and will be tracked at a later data by the SOHK team.    

Figure 1a: Summary Logic Model 

 

Figure 1b: Theory of Change 

 

The main changes to the initial theory of change developed by SOHK, have been to develop outcome chains 

linking activities with results, as well as identifying potential unintended or indirect outcomes.  In addition, the 

theory of change considered contextual and enabling factors, recognising that these needed to exist for a 

theory of change to occur.   
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ACTIVITIES 

The project has three sets of activities: (a) embedded FinCap Education including the provision of FinCap 

sessions to a targeted number of young people engaged in FinCap and sports, (b) the creation of a team and 

provision of rugby coaching and recognition of achievements4, and (c) the provision of mentoring and goal 

setting involving rugby coaching sessions, team cohesion games, and one-to-one and goal setting sessions. 

RATIONALE  

Evidence of the potential effectiveness of Financial Capability interventions was briefly reviewed as well as a 

brief resume of the possible links between sports and learning.  This included other project evaluations5.  The 

purpose of the review was to inform the approach and understand key lessons from similar projects that 

might be applied.   

The Rocket Science Evaluation of the Money Active Financial Capability Project for Citizens Advice (2012) 

noted the importance of using clear and accessible language.  It was also noted that “end users particularly 

welcomed the informal, non-threatening and non-judgmental delivery styles” (p2).  These are two aspects that 

were adopted for this evaluation.   

The importance of engaging young people in financial capability is well-documented6 and understanding 

how to manage money is recognised as a key life skill.  The literature notes that from signing up to phone 

contracts, to paying tuition fees, young people increasingly need to start making financial choices and 

decisions at an early age.  

“If we are to enable future generations of young people to manage their finances well, those under 16 years 

must be given high quality financial education in school so they can make informed choices and take 

responsibility for their own actions. Prevention is better than cure, being cheaper, effective and potentially less 

damaging”7. 

The University of Birmingham8 notes that young people bear more financial risk in adulthood due to their 

increased life expectancy, a decrease in welfare benefits, and uncertain economic and job prospects.  Young 

people also tend to engage with financial services early on and have a greater exposure to debt.  Poor money 

management, the University authors comment, can have an adverse effect on psychological health too (p2).  

SOHK works with school young people at risk of exclusion giving participants the tools to improve their lives.  

The strategy behind the intervention is to increase their productive potential through an increased sense of 

physical, mental and social wellbeing.   

“We believe there is an exciting opportunity to embed FinCap education into our existing framework, via our 

in-house expertise and our partnership with Principality Building Society in Wales, to reach a group of 

students who are extremely vulnerable and who would not typically be reached by financial capability 

education. We also believe this offers a unique opportunity to evaluate the links between the improved 

                                                                 
4 This comprises of a number of awards recognising achievement, improved punctuality and recognition of improved 

behaviour via points system.   
5 Financial Skills for Life 2002-2012, Citizens Advice, 2012, East of England Financial Capability and Inclusion Final Report, 

Rocket Science, 2011; Evaluation of Money Active Financial Capability Project, Citizens Advice, Rocket Science, 2012. 
6 See University of Birmingham Briefing Paper BP9-2016 Starting Young: The Importance of encouraging a Savings Habit 

among Young People, Steve Stillwell, External Associate of CHASM November 2016.  
7 Op cit, p1 
8 Op cit, p2 
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psychological skills that SOHK teaches and improved financial capability; and potentially to establish a new 

sport-based financial capability intervention that could be rolled out across the UK in areas of multiple social 

deprivation” SOHK Evaluation Plan. 

One of Welsh team described the rationale from her perspective: 

“It’s about giving young people some life skills and preparing them for adult life.  If they are not doing well 

academically, we discuss with them likely implications and possible other options.  If academic life isn’t for 

them, how else can they be successful? What behaviours might they need to adopt to be successful?” 

One of the coaches stressed that they wanted to target pupils aged under 14 before they got too disengaged 

from school.  Another claimed, “we want to see improvement in attendance and punctuality and greater 

emotional regulation and control”.  The concept behind the project is to use and apply the core skills from 

rugby: discipline, respect and the five C’s9 for team building, as the foundation to the design of the sessions.   

The rationale from a purely FinCap perspective is slightly different.  Principality, the FinCap partner, believed 

that with many of the cohort coming from deprived backgrounds, young people may not receive adequate 

support at home on FinCap matters.  The Building Society consequently made financial education a key theme 

for their outreach work:  

“There are a number of reasons.  There are still too many families below the poverty line and it’s a huge 

challenge to support people around the pros of buying a home.  If we can instil some FinCap values, it will 

help them [young people] in the world of work.  When they receive their first pay check they will know what to 

do and get into good habits.  It’s a learned skill.  The younger you can start saving the more control you have, 

and you can avoid debt and credit and live within your means”.   

Looking at sports and learning there are studies that support the benefits of sport-based interventions aimed 

at young people.  “Studies have shown that sport has psychological benefits for children and adolescents and 

teaches them important life skills”10 claimed one.  Another study found that community sport participation 

amongst children and adolescents can enhance psychological and social health outcomes11.  It noted that 

“there were many different psychological and social health benefits reported, with the most commonly being 

improved self-esteem, social interaction followed by fewer depressive symptoms”.  A study looking at the 

evidence on the effect of sport participation on self-esteem and happiness highlighted a positive association 

between sport participation and an increase in self-esteem (particularly amongst adolescents)12.  The study 

noted the higher the self-esteem, the higher the level of happiness or subjective well-being.   

SUMMARY OUTCOMES ANTICIPATED 

The summary outcomes anticipated from the project are as follows: 

• Improved financial capability. 

                                                                 
9 Commitment, control, cohesion, communication and confidence.  
10 https://www.healthdirect.gov.au/developing-life-skills-through-sports Health Direct Australia is a national, government-

owned, not-for-profit organisation. 
11 A systematic review of the psychological and social benefits of participation in sport for children and adolescents: 

informing development of a conceptual model of health through sport, Rochelle Eime et al, International Journal of 

Behavioural Nutrition and Physical Activity, 2013.  
12 Effects of Early Sport Participation on Self-esteem and Happiness in Sports Health & Fitness, Dr. Nandini Mathur 

Collins et al, January 11, 2018.  

 

https://www.healthdirect.gov.au/developing-life-skills-through-sports
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• Increased self-control, self-esteem and self-efficacy. 

• Improved ability to build social bonds. 

2.3. LOCAL CONDITIONS 

The theory of change for the project noted that an important difference between young people and adults is 

the effects of various influences on young people.  The Money Advice Service note that there is evidence that 

young people learn through imitation13.  It was observed that social influences such as guidance from parents 

or guardians, access to support networks and educational experiences are particularly important during these 

formative years.  This intelligence provides useful context for the study. 

It is worth noting that whilst the pupils exhibit similar behaviour characteristics, the target schools have very 

different circumstances (though they did have similar cohorts including a Comparison Group, a treatment 

group and a Potential Group).  However, it should be noted that the brief does not ask for inferences to be 

made about impacts between different schools and it is not the intention that these factors will be modelled.    

Llanishen High School is a secondary school based in a northern suburb of Cardiff with approximately 1700 

students making it the largest single-site secondary school in Cardiff.  Llanishen has a very large catchment 

area resulting in pupils with very diverse backgrounds from those with secure family circumstances to those 

experiencing a combination of mental health conditions, drug influences and poverty.  The contrast between 

the pupils is more extreme here than the other two schools.  Some of the teaching facilities are out of date 

providing a challenging learning environment.  Llanishen is a top performing school for rugby excellence.  

Many of the Potential SOHK Group have progressed onto the SOHK programme in September 2017.   

Cantonian High School is a secondary school of approximately 600 pupils in Fairwater near the centre of 

Cardiff.  The SOHK team noted that many of the SOHK cohort were friends prior to the project.  “Breaking 

down the pack mentality has been quite hard here where catchment is very local and it’s hard for young people 

to break out of group habits”.  This school has large class sizes and, like Llanishen, a poor physical teaching 

environment including a temporary accommodation block known as a ‘superblock’ constructed in advance 

of longer term refurbishment plans.  That said, teachers were said to be very responsive and adept at assessing 

pupil needs.  The area has a high proportion of single parents and a reputation for gangs, crime and anti-

social behaviour.  It was noted that contact time with pupils had reduced here, with limited time for pupil after 

care.  Many of the Potential SOHK Group progressed onto the SOHK programme in September 2017.   

Pontypridd High School is a comprehensive school with over 950 pupils in the village of Cilfynydd near 

Pontypridd in the County Borough of Rhondda Cynon Taf in the Welsh Valleys.  Located in a largely white 

working-class area, the SOHK behavioural specialist noted that there was a high incidence of poverty in the 

locality resulting in a lack of ambition and positive parental influences.  This community is reported to display 

greater insularity than found within the Cardiff schools, but pupils are generally more active.  The surrounding 

countryside offers opportunities for outdoor pursuits such as mountain biking and fishing.  Rugby is more 

prevalent in the Valleys than urban areas.  The Pontypridd Potential Group did not progress onto SOHK during 

the study period.   

There have been no major changes to the project’s intended outcomes or activities though it has subsequently 

been adapted and mainstreamed (see later).  The next section describes the intervention context.   

                                                                 
13 See NPC Financial Capability outcome frameworks.  The Money Advice Service commissioned NPC to co-create these 

frameworks with a range of financial capability experts and practitioners. Financial capability describes people's ability to 

manage their money effectively and make good financial decisions given their particular circumstances. 
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2.4. INTERVENTION CONTEXT 

There have been several projects that have used FinCap workshops with young people.  For instance, MyBnk’s 

‘Money Twist’ (2011) offered a UK-based face-to-face course that aimed at providing young people with real 

life money skills through a series of hands-on workshops14.  This study team looked at knowledge and 

confidence, before and after the project and had a Comparison Group.  The authors reported noticeable 

difference in young people’s understanding.  They concluded “the evaluation team is in no doubt that the 

young people of Lambeth need the kind of educational programmes offered by MyBnk to help them manage 

their financial affairs in the future”.   

There is some experience of working with young people who are not in education, employment or training 

(NEET) too.  NEETs have obvious parallels with the SOHK cohort.  One study noted the challenge of getting 

young learners engaged15.  One trainer planned to use interactive comic books.  In a similar vein this project 

used interactive workshop techniques to engage with young people.  We discuss later how the SOHK materials 

have been subsequently mainstreamed blending the FinCap learning into a fun outdoor session.   

Whilst it was decided not to do an economic evaluation it is worth noting there has been some research of 

the high costs of school exclusion.  IPPR research estimates that the cost of exclusion is around £370,000 per 

young person in terms of lifetime education, benefits, healthcare and criminal justice costs. This includes the 

costs to the child in future lost earnings resulting from poor qualifications and, also, costs to society in terms 

of crime, health and social services16.   

“This calculation reflects the costs of: education in the alternative provision sector; lost taxation from lower 

future earnings; associated benefits payments (excluding housing); higher likelihood of entry into the criminal 

justice system; higher likelihood of social security involvement; and increased average healthcare costs”17. 

As noted there have been other programmes that have used sport to engage marginalised young people 18 

but none that we are aware of that have tried to blend sport with FinCap activities.  This evaluation aims to 

supplement existing knowledge by testing whether embedding FinCap education as part of its activities results 

in a more effective intervention for the vulnerable young people that SOHK works with.   

 

 

 

 

                                                                 
14 An Independent Evaluation of MyBnk's Financial Education Programmes, ISIS Innovation, Professor Geoff Hayward, Jill 

Johnson, Judith Whitehouse, October 2011. 
15 Barclays Money Skills ‘champions’ project, 2011-2014, Citizens Advice final report.  
16 IPPR, Making The Difference Breaking the link between school exclusion and social exclusion p22.   
17 Ibid.  
18 See for instance Project Oracle Synthesis Study 2013 Sport Interventions   

https://project-oracle.com/uploads/files/Project_Oracle_Synthesis_Study_02-2013_Sport_interventions.pdf
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3. APPROACH 

The primary research question is whether prior improvement in 

non-cognitive skills make Financial Capability education more 

effective for vulnerable children and young people.  With cohorts 

that included those at risk of exclusion, the research methods 

needed to be both robust and engaging.  This chapter describes 

the research questions and the type of evaluation selected.  It 

briefly considers how this study might complement existing 

research and concludes with a brief resume of the methodology.  

3.1. RESEARCH QUESTIONS 

RESEARCH QUESTIONS 

The primary research question is whether prior improvement in non-cognitive skills makes Financial Capability 

education more effective for vulnerable children and young people.  To test this question the research 

measured whether: 

• SOHK (with FinCap) for schools improves self-efficacy, self-esteem and/or self-control in vulnerable 

young people, compared to mainstream education.   

• Whether these improvements make vulnerable young people more receptive to Financial Capability 

education.   

The secondary research question is to test which processes in a sports-based FinCap intervention are most 

effective.  The hypothesis is that SOHK students will accrue larger increases in FinCap outcomes than Potential 

SOHK pupils and the Comparison Group.  An assessment of the changes in outcomes across these groups 

will inform an assessment of whether the intervention has been effective in this context. 

To test these research questions two main survey tools were designed for the study, one for young people 

and one for stakeholders.  These both appear in Annex Two.   

YOUNG PEOPLE ’S WORKSHOPS  

The questionnaire for young people was designed to assess the effects of financial capability both before and 

after the intervention.  The before and after questions were identical and administered in the same way on 

both occasions.  The questions were informed by the MAS FinCap Outcomes’ Framework for Children and 

Young People (CYP) aged 11-14 including questions concerning: 

• Understanding financial products and concepts. 

• Understanding money management (CYP understand the value of money). 

• Attitudes to money management including spending, saving and borrowing. 

• Mindset general attitudes and motivations (Self-control, self-regulation and self-esteem, behaviour 

and self-efficacy and improved abilities through personal effort).  
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It was also necessary to link the questions to the training provider’s course outline (Principality Building 

Society).  The session included some material on money saving tips and discussed five steps to saving.  In 

addition to the MAS FinCap Outcomes Framework questions were designed to test their understanding of 

saving.     

The Welsh team felt the language within the draft questionnaire required simplification and the questions 

needed to be posed in a fun and engaging way.  The questionnaire was modified, and the questions included 

open questions and multiple-choice questions, some with Likert scales19 or ranges.  This is discussed again in 

the ‘complementing existing research section’.  It worked well but tracking each individual’s response was a 

time-consuming process.  This is discussed later.   

STAKEHOLDER INTERVIEWS 

The stakeholder questionnaire is appended in Annex Two.  It was designed to assess how the project works, 

why, when and for whom.  The participants included management staff, front line delivery staff, partners, and 

schools.  The principle lines of enquiry are illustrated in the following diagram.   

Figure 2: Process Evaluation Principal Lines of Inquiry 

Section 1. Programme 

Development 

Section 2. Partnership & 

Engagement

Section 4. Programme 

Management & 

Direction

 1. Rationale

 2. Scale & Location 

 3. Resource

 4. Design & Development

 1. Engagement 

 2. Partner Arrangements

 3. Targeting

 4. Selection

 5. Pupil Engagement

 1. Value

 2. Scale up

 3. Monitoring

 4. Management

 5. Improvements

 6. Prospects

Section 3. Effects in 

Context

 1. Implementation

 2. Outputs

 3. Effects

 4. Outcomes

 5. User Perspective

 

3.2. EVALUATION TYPE CHOSEN 

The approach involved process and impact evaluation.  Economic evaluation was thought to be too 

challenging given the relatively short time-span of the intervention, though some evidence of the costs of 

exclusion are highlighted briefly in the next section.   

A process evaluation was thought to be most suited to assessing the partnership and engagement process.  

This would allow participants to reflect on the school engagement process, the quality of partnerships, and 

the level of pupil engagement and effects achieved.  Stakeholders including SOHK UK staff, the delivery teams 

in Wales and external partners would be able to comment on the effectiveness of project’s implementation 

to date.   

The impact evaluation was deemed to be useful as it was the first time FinCap was used by SOHK as part of 

their sporting and mentoring interventions.  The application of FinCap was a pilot measure therefore and the 

management team were keen to see the effects on young people first hand.   

  

                                                                 
19 An approach used to scale responses and allow the assignment of quantitative value to qualitative data.   
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3.3. METHODOLOGY 

An inception meeting was held to gain an understanding of the project and discuss and refine the project 

methodology and fieldwork.  A meeting was subsequently held with the chief executive officer at SOHK to 

gain his insights.  The study has involved a review of contextual material for the project including the UK 

financial capability strategy.  This informed the lines of enquiry for young people.  The local context within 

which the project was developed was summarised (see the context section).  The existing logic model was 

reviewed and refined, and a theory of change developed (discussed earlier).  The theory of change was shared 

with the client, MAS and the Evaluation and Learning Partner and refined following observations made.  

Baseline data, where available, was requested from schools on attendance, achievements and behaviour.  This 

was not forthcoming and discussed elsewhere.   

Stakeholder interviews were undertaken to assess the implementation and effectiveness of the project.  

Interviewees are listed in Annex Two.  A questionnaire was developed and signed off by the client team.  Two 

light touch update interviews were conducted for the final evaluation.  A project manager who was not 

available at the interim stage was also interviewed.   

The project involved fieldwork with three cohorts including (a) a sport and FinCap group (the SOHK Group).  

(b) a FinCap only group comprised of a group that would be eligible for the SOHK intervention (the Potential 

SOHK Group), and (c) a Comparison Group with no sports or FinCap intervention.  The questionnaire was 

undertaken pre-participation in FinCap to assess the baseline position.  A post-participation session was 

undertaken to allow changes in outcomes to be assessed.  The initial fieldwork was conducted in May 2017 

and the pupils revisited in November 2017 (Pontypridd and Cantonian) and January 2018 (Llanishen).   

The approach and questions asked are summarised at the start of this chapter (see young people’s 

workshops).  Analysis of the survey for this report provides a picture of change over time.  The data collection 

tools are summarised in the evaluation framework in Annex One.  The outcomes being measured are 

threefold: improved financial capability, increased self-esteem, self-control and self-efficacy and an improved 

ability to build social bonds.  These are illustrated in stage four of the logic model in Annex One.    

3.4. SIGNIFICANT CHANGES TO EVALUATION METHODOLOGY FROM THE ORIGINAL DESIGN  

It was originally anticipated that the participants would be surveyed on-line.  This was subsequently discounted 

as the project workers felt that face to face workshops would result in a better and more robust response rate.  

On reflection this was a sensible decision.    
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4. OUTCOME / IMPACT EVALUATION 

This outcome and impact evaluation summarises the position 

both before and after the FinCap training.  It focuses on two key 

areas (a) current financial capability awareness and 

understanding and (b) young people’s perception of their own 

self-control, self-efficacy, and self-esteem.    

To recap this chapter looks at the position before and after the training for the three cohorts identified earlier: 

• The SOHK Group who received sports and FinCap. 31 pupils were tracked over time.   

• A Potential SOHK Group who initially had very similar characteristics to the above group but did not 

receive the SOHK intervention initially but got FinCap, though some individuals have now become 

SOHK participants.  26 pupils were tracked over time.  

• A Comparison Group who were generally good or average performing pupils receiving no additional 

interventions.  54 pupils before and 50 afterwards.   

One might expect the last group to perform best, followed by the SOHK who are receiving some support, 

followed by the Potential SOHK Group.  We have tracked the same pupils from the first two cohorts to assess 

any change.  The before and after Comparison Group were deemed sufficiently close in number not to match 

individuals.  In total 107 pupils were tracked in the after survey.  Excluding some absentees this sample 

represents a high proportion of the SOHK treatment students and therefore offers a good reflection of the 

cohort.  

4.1. ACHIEVEMENTS AGAINST OUTCOMES 

FINANCIAL CAPABILITY –  UNDERSTANDING OF SAVING 

Prognosis against the Research Questions: All groups showed a good understanding of saving for the future.  

The fact that two FinCap groups improved this position further after the workshops is encouraging and may 

reflect the strong emphasis on saving within the workshop (this is Principality’s main focus).  Putting this into 

practice is harder for all groups suggesting future training could focus on how this might practically be achieved 

e.g. actually setting up savings accounts (see recommendations).  This would help reinforce the positive aspects 

of saving where all cohorts scored well and might help reduce the tendency to spend rather than save.   

There is generally a high awareness of the importance of saving money amongst all groups and the SOHK 

and Potential SOHK Groups showed an improved understanding after FinCap training.  This suggests that the 

training has been effective in improving FinCap amongst young people.  When asked how often they saved 

money all the responses were lower suggesting a difference between awareness and practice.   

The first section of the workshop investigated young people’s understanding of saving, spending, budgeting 

and protecting themselves online.  These elements link to the MAS FinCap Outcomes Framework for Children 

and Young People (CYP) aged 11-14 including questions concerning understanding financial products and 

concepts.  Caution should be applied when interpreting the differences between the percentage statistics 

given the relatively modest sample sizes.  The sample sizes for each question appear either within the chapter 

or Annex Three.   
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Young people generally from all cohorts demonstrated a high awareness of the importance of saving money 

for the future both in the before and after workshops (see Figures 3 and 5).  The SOHK and Potential Group 

showed some improvements over time.  Note some two thirds of the Potential Group progressed into the 

SOHK programme in September 2017 so that may explain some of their improvement here and elsewhere, 

though it does take time for enhancements to materialise.  Figure 3 shows each group’s views of the 

importance of saving money for the future.   

Figure 3: How important do you think it is for you to save-up your money for the future? (Quite or very 

important percentage before and after) 

 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). See also Figure 5.  SOHK n=31 

(Before), 24 (After), Potential n=29 (Before), n=23 (After), Comparison n=50 (Before), n=40 (After). 

When asked how often they saved money the responses from all cohorts were lower suggesting a difference 

between awareness and practice (see Figures 4 and 6).  The SOHK and Comparison Group participants dipped 

slightly over time, whereas the Potential Group improved by a similar proportion in terms of those that said 

they saved money ‘every’ or ‘most’ of the time (see full table Annex Three Figure 2).  One factor that may 

explain this is the increased likelihood of this group coming from more financially resilient backgrounds.  Figure 

6 shows the largest proportion of those that saved money every time was in the SOHK Group.  The other two 

groups, the Potential SOHK and Comparison Group, had the largest proportions who said they saved money 

sometimes. 
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Figure 4: When you get money, how often do you save at least some of it, say by putting it in a piggy bank 

or cash box or into your bank account? (Every time and mostly percentage before and after) 

 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). See also Figure 6.  SOHK n=28 

(Before), 32 (After), Potential n=26 (Before), n=24 (After), Comparison n=50 (Before), n=43 (After).
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Figure 5: How important do you think it is for you to save-up your money for the future? 

  SOHK Potential Comparison 

  Before  After Diff. Before After Diff. Before  After Diff. 

Very 16 13 -3 15 12 -3 28 23 -5 

Quite 12 11 -1 8 9 1 22 15 -7 

Not that important 2 0 -2 5 2 -3 0 2 2 

Not important at all 1 0 -1 1 0 -1 0 0 0 

Total 31 24 -7 29 23 -6 50 40 -10 

Quite or Very Important % 90.3% 100.0% 9.7% 79.3% 91.3% 12.0% 100.0% 95.0% -5.0% 

Source: KADA workshops, May 2017 (Before) and November 2017 and January 2018 (After). 

Figure 6 When you get money, how often do you save at least some of it, say by putting it in a piggy bank or cash box or into your bank account? 

  SOHK Potential Comparison 

  Before  After Diff. Before After Diff. Before  After Diff. 

Every time I get money 10 9 -1 5 1 -4 7 0 -7 

Most times I get money 6 6 0 7 12 5 20 20 0 

Sometimes  9 5 -4 7 5 -2 16 10 -6 

Never 3 6 3 7 4 -3 5 10 5 

Does not get money from my parents/others 0 5 5 0 2 2 2 3 1 

Don't Know 0 1 1 0 0 0 0 0 0 

Total 28 32 4 26 24 -2 50 43 -7 

Every time and mostly 57% 47% -10% 46% 54% 8% 54% 47% -7% 

Source: KADA workshops, May 2017 (Before) and November 2017 and January 2018 (After). 
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Whilst there were general improvements in many of the positive aspects of saving amongst all three cohorts, 

the same could not be said of negative aspects where all groups showed a tendency to spend now rather 

than save for the future.  Figure 1 Annex Three illustrates young people’s views on various positive and 

negative aspects of saving.  The responses are showing a noticeable improvement in the Potential SOHK 

Group who showed a greater awareness of saving than the Comparison Group which performed best in the 

before workshop.  This is illustrated in the following before and after chart (Figure 7) which shows the 

responses to ‘it will help you practice budgeting’.   

The SOHK Potential Group showed similar increases in other positive aspects of saving (‘saving gives you time 

to think about what you might spend it on’ and ‘you are more likely to buy things you really want or need 

when you save’).  It is encouraging that these two treatment groups performed well given they tend to exhibit 

more complex and challenging behaviours.    

The SOHK Group are showing a relatively consistent position on the positive aspects of saving apart from 

those that agreed with the statement ‘you are more likely to buy things you really want or need when you 

save’.  Whilst there were general improvements to many of the positive aspects of saving amongst all cohorts, 

the same could not be said of negative aspects.  For instance more young people across all three groups 

claimed ‘you could enjoy the money now instead‘.  There is perhaps more that could be done in this area.     

Figure 7: Do you think it is worth saving money? Do you agree with the statement ‘it will help you practice 

budgeting’? 

 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). See also Annex Three Figure 1.  

SOHK n=33 (Before), 30 (After), Potential n=28 (Before), n=26 (After), Comparison n=50 (Before), n=44 (After).    
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FINANCIAL CAPABILITY –  UNDERSTANDING OF SPENDING AND BUDGETING 

Prognosis against Research Questions: It is not possible to make a single clear-cut judgement against the 

research question that an improvement in non-cognitive skills makes FinCap education more effective for the 

vulnerable young people that SOHK works with.  That said, as many of these pupils who display challenging 

behaviours are starting some distance behind the Comparison Group, the fact they could match them is 

encouraging.   

The finding that more young people can name three ways to pay for things is also encouraging but the 

differences between the SOHK/the Potential SOHK Groups and the Control Group are quite stark.  The position 

over time has improved understanding or at least got students to start thinking about this aspect of financial 

capability.  Whilst they have improved, the low levels of initial understanding in the SOHK and Potential Groups 

shows these groups may need future support to continue to develop their understanding.  There may be other 

contextual factors at play too.  It can’t be ignored for instance that the Comparison Group is likely to include 

pupils with more financially resilient backgrounds.   

Young people are proficient at price comparison, but the workshops only really introduced this topic, so it may 

be worth building on this as a future FinCap exercise or module to develop and deepen young people’s FinCap 

skills (see Recommendations).  SOHK pupils showed a noticeable improvement in money planning so the FinCap 

training may have had an effect here.  The effects of the workshops on keeping track of finances are inconclusive 

as there was awareness across all groups.  As more young people are checking balances at cash machines they 

may be receptive to future practical exercises that help them to further develop their improved money tracking 

skills for instance using on-line tools.   

There has been an improvement between the before and after workshops in all three cohorts in the number 

of young people who could name three ways to pay for things.  Figure 8 demonstrates the percentage of 

participants who could name ways of paying for things for instance using cash, a card, or ApplePay.  The 

Comparison Group out-performed the other two cohorts with an already high understanding in the first 

workshop, rising to 93% being able to name three ways in the second workshop. The performance of all 

groups has improved, noticeably so within the Potential SOHK Group.  The full table appears in Figure 9.   

We asked young people how they might save money for something they wanted to buy. See Figure 10 and 

Figure 11 for the full table.  The SOHK Group struggled most with this, whilst the Potential Group showed a 

noticeable increase perhaps reflecting the fact that some pupils became SOHK participants.   

There is generally a good understanding of price comparison as a means of getting a good deal when buying 

something across all three cohorts and there have been some improvements over time in other areas such 

as buying non-branded goods.  Figure 15 further on shows the Potential SOHK participants were moderately 

less able to identify ways of getting a good deal.  It is worth noting that the scores overall are quite low.  There 

may be scope for more support in this area.  Comparing prices in different shops or online scored highest 

amongst all cohorts.   
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Figure 8: Can you name up to three ways you or your parents can pay for things? (Percentage naming three) 

 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). SOHK n=47 (Before), 24 (After), 

Potential n=36 (Before), n=24 (After), Comparison n=50 (before), n=43 (After).    

Figure 9: Can you name up to three ways you or your parents can pay for things?  

  SOHK Pot SOHK Control 

Correct Answers Before After Diff. Before After Diff. Before After Diff. 

0 12 7 -5 7 2 -5 1 1 0 

1 11 1 -10 6 4 -2 1   -1 

2 11 5 -6 12 3 -9 7 2 -5 

3 13 11 -2 11 15 4 41 40 -1 

  47 24   36 24   50 43   

Source: KADA workshops, May 2017 (Before) and November 2017 and January 2018 (After).  
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Figure 10: You want to buy a computer game that costs £26. Can you think of a money saving idea to save 

for it?  (Those naming a money saving idea) 

 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After).  SOHK n=47 (Before), 25 (After), 

Potential n=32 (Before), n=19 (After), Comparison n=50 (Before), n=47 (After).    

Figure 11: You want to buy a computer game that costs £26. Can you think of a money saving idea to save 

for it?   

  SOHK Pot SOHK Control 

  Before After Diff. Before After Diff. Before After Diff. 

Save  36 16 -20 19 17 -2 28 36 8 

Other eg Sell things 4 7 3 8 2 -6 13 9 -4 

Both 2   -2 3   -3 9   -9 

Don’t know/ Other 5 2 -3 2   -2 0 2 2 

Total 47 25 -22 32 19 -13 50 47 -3 

Source: KADA workshops, May 2017 (Before) and November 2017 and January 2018 (After). 

In terms of branding and the associated qualities of certain brands, Figure 12 shows that 83% of SOHK 

participants believed ‘it's best to buy a well-known, expensive, brand’.  This compared to 77% of the Potential 

SOHK young people and 63% of the Comparison Group. This suggests the SOHK cohort has a different 

perception of brands.  This may be due the status attached to sporting equipment brands with those now 

involved in sports. 

Figure 12: You are thinking of buying some new trainers. Which of these comes closest to your view? 

You are thinking of buying some new 

trainers.  Which of these comes closest to 

your view? 

SOHK Potential Comparison 

Before  After Diff. Before After Diff. Before  After Diff. 

Best to buy a well-known, expensive, brand 21 15 -6 8 13 5 24 20 -4 

Worth considering a less expensive brand 1 3 2 6 4 -2 16 12 -4 

Total responses 22 18 -4 14 17 3 40 32 -8 

Source: KADA workshops, May 2017 (Before) and November 2017 and January 2018 (After) 
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Figures 13, 15 and 16 show that SOHK participants improved the most in terms of money planning.  Nearly 

two thirds (63%) of the group afterwards thought it was a good idea to record your spending to make sure 

you didn’t run out of money.  This compared to 22% and 35% of the Potential SOHK and Comparison Groups 

where the proportions reduced over time.  That said the number of respondents who agreed ‘it's too much 

effort to keep track of spending’ reduced over time and, in any case, was relatively low.   

Figure 13: Those who feel “It's best to record the money you have and everything you spend to make sure 

you don't run out of money”, comes closest to how they feel about money planning?  

 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). SOHK n=29 (Before), 24 (After), 

Potential n=29 (Before), n=23 (After), Comparison n=54 (Before), n=48 (After).    

The overall picture on keeping track of finances is quite encouraging amongst all groups.  For instance, Figure 

14 shows there was a noticeable reduction in the number of SOHK participants who did not know how to 

keep track of their finances and a big reduction in the number of the Comparison Group who did not keep 

track.  Many more young people are also checking their balances at a cash machine.  Keeping track mentally 

was not selected by many in the follow-up workshops.  There are more young people from the Potential and 

Comparison Groups reviewing their bank statements, it is possible this could be attributed to the workshop.  

Figure 14: How do you keep track of the money you get and the money you spend? 

Where did my money go?! (Part 2) SOHK Potential Comparison 

How do you keep track? Before  After Diff. Before After Diff. Before  After Diff. 

Don't know 11 2 -9 3 7 4 5 1 -4 

Checking balance at cash machine 7 14 7 8 15 7 8 25 17 

In my head (mentally) 4 3 -1 11 3 -8 15 0 -15 

I don't keep track 4 5 1 10 4 -6 24 5 -19 

Reviewing my bank statements 4 4 0 6 11 5 3 26 23 

On a mobile app 3 2 -1 6 12 6 9 17 8 

Online bank account 2 3 1 12 3 -9 7 7 0 

Piece of paper 2 5 3 0 2 2 1 13 12 

Online budgeting tool 1 2 1 5 7 2 3 2 -1 

Spreadsheet 1 1 0 1 3 2 1 4 3 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After).  
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Figure 15: How can you make sure you get a good deal when buying something? 

Do you think it is worth saving money? Do you agree with any of the 

following statements?  

SOHK Potential Comparison 

Before  After Diff. Before After Diff. Before  After Diff. 

 Buy the first thing you see 5 4 -1 9 9 0 4 4 0 

 Compare prices in different shops or online  17 16 -1 14 14 0 37 31 -6 

 Buy second hand  3 3 0 1 6 5 7 8 1 

 Buy non-branded goods  1 4 3 1 6 5 4 9 5 

 Only buy the things you really need  6 8 2 6 17 11 12 13 1 

 Wait for things you want to go on sale  3 3 0 8 11 3 15 26 11 

 Get someone else to buy it for you 4 4 0 1 8 7 6 14 8 

 Don't know  1 3 2 2 5 3 3 1 -2 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After).  

Figure 16: Some people set a plan for how they will spend their money and others do not. Which of these comes closest to how you feel about money planning? 

Where did my money go? (Part 1) SOHK Potential Comparison 

Some people set a plan for how they will spend their money and others 

do not. Which of these comes closest to how you feel about money 

planning?  

Before  After Diff. Before After Diff. Before  After Diff. 

It's best to record the money you have and everything you spend to 

make sure you don't run out of money 
8 15 7 17 5 -12 29 17 -12 

It is a good idea to keep an eye on your spending but it's not worth 

worrying about a pound here and there 
14 6 -8 8 17 9 19 28 9 

It's too much effort to keep track of spending; if you run out of money 

you'll just have to wait until you get more 
7 3 -4 4 1 -3 6 3 -3 

 

Totals 
29 24   29 23   54 48   

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After).  
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Young people’s grasp of online safety varied between groups and various aspects of security (see Annex 

Three Figure 2) but overall, all cohorts had a relatively good understanding.   

Over half of all respondents from all three groups claimed they never opened attachments from unknown 

senders, though the number of Potential SOHK and Comparison Group respondents declined slightly 

between the workshops.  Most young people in all cohorts claimed they always locked their phone, tablet or 

laptop when not using it and, despite some fluctuations between the two workshops, the majority still pick 

passwords that will be difficult to break and tend not to tell people what their passwords were.   

The number of young people who didn’t know if they had anti-virus software on their computers has declined 

for the SOHK and the Comparison Groups and stayed the same for the Potential SOHK Group.  Over two 

thirds of SOHK and Potential SOHK respondents strongly or slightly agree they were careful about what 

information they publish about themselves online and on social media.  This is down slightly from the before 

survey.  This has fallen more noticeably for the Comparison Group which fell from three quarters of the group 

before the FinCap session to half afterwards.   

SELF-CONTROL, SELF-EFFICACY AND SOCIAL BONDS 

Prognosis against Research Questions: There is more tangible evidence to suggest that SOHK interventions 

have a positive effect on self-control, self-efficacy and social bonds.  This would confirm the initial research 

question that SOHK for schools improves self-efficacy, self-esteem and/or self-control in vulnerable young 

people, compared to mainstream education.  For instance, in terms of achieving goals the SOHK Group scored 

highest and improved this position over time and whilst all three cohorts appear to feel relatively positive about 

themselves with the Potential SOHK and SOHK Groups feeling the most positive.  Those with a SOHK coach 

rated them highly.  It would also appear the SOHK participants are more likely to improve social bonds and 

working towards team goals at the outset of the programme, but this may plateau or dip as the programme 

progresses.   

School life generally seems to encourage all pupils to do what they set their mind to and set goals.  The SOHK 

programme can reinforce this, even with the most challenging pupils.  The fact that nearly all SOHK pupils 

believe they are in control of creating a positive future for themselves is a testament to the programme given 

the low self-esteem and motivation many pupils experienced prior to entering the programme.  The high ratings 

for the coaches and relatively low scores for teachers suggest this is most likely to be attributed to SOHK rather 

than other factors.   

The reasons for this performance is that coaches build strong bonds with young people and use a sporting lens 

to help them improve themselves.  The rugby sessions include controlled confrontation, challenging activities 

and a constant affirmation of self-worth and motivation.  It would appear the rationale behind the project to 

use and apply the core skills from rugby: discipline, respect and the five C’s for team building (commitment, 

control, cohesion, communication and confidence), is having the desired effect on young people.   

The second section of the workshop investigated young people’s feelings and relationships.  There is more 

evidence to suggest that SOHK participants show high or improved performance in terms of self-control, self-

efficacy and social bonds.  This was one of the key study research questions.   

Annex Three Figure 3 illustrates how each group handled feelings against various measures assessing self-

control.  SOHK participants showed the most obvious improvement with less respondents claiming they 

fought with others, got angry or found it hard to stop losing their temper.  The comparative position for the 

Potential Group had deteriorated across these three measures.  The Comparison Group stayed broadly the 

same with one exception; a larger number of young people found it hard to stop losing their temper.   
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Approximately three quarters of all pupils from all cohorts were happy to do what was asked of them for 

instance by teachers or their parents.  This position has improved slightly for the SOHK and potential SOHK 

and deteriorated slightly for the Comparison Group.  A large proportion of young people at the workshops 

claimed they got easily distracted and, for two of the groups (SOHK and the Comparison Group), this position 

deteriorated slightly over time.  The Potential Group remain consistently high with almost two thirds, claiming 

‘getting distracted’ was ‘very much like them’ or ‘mostly like them’.  This group exhibited the most challenging 

behaviour generally and even though some will have entered the SOHK programme it is not surprising they 

still get distracted.  The sports coach claimed the interventions do take some time to bed in.   

Figure 17 shows those claiming that ‘enjoying myself keeps me from getting my work done’.  The SOHK 

perform best here and have shown the largest improvement (the Potential SOHK Group have also improved 

whilst the Comparison Group has remained relatively static).  Looking at the responses to ‘sometimes I can’t 

stop myself from doing something, even if I know it is wrong’ the SOHK and Potential Groups have 

deteriorated slightly and are higher than the Comparison Group which has shown a slight improvement.  

In terms of self-esteem, young people were asked to rate themselves out of seven about how positive they 

felt about different aspects (See Annex Three Figure 4).  Figure 18 shows all three cohorts appear to feel 

relatively positive about themselves.  The Potential SOHK and SOHK Groups feeling the most positive even 

though they have more complex and challenging behaviours.  There was a decline between the before and 

after survey.  The decline amongst the Potential SOHK Group was only slight.  All three cohorts are also 

reasonably sure that their parents or guardians feel positive about them but have much less confidence about 

their teachers, especially the SOHK Group.  Whilst both these aspects have declined over time for all three 

cohorts it is more pronounced for teachers and the mean scores for the Potential SOHK and SOHK are 

particularly low.   

In addition, the SOHK cohort and some of the Potential SOHK that had moved into the SOHK were asked 

whether their SOHK coach supports them to feel positive about themselves (Annex Three Figure 4).  The 

average score was 5 out of 7 and 6 out of 7 respectively.  Even though the SOHK Group has dipped from a 

very high score before of 6.6, those with a SOHK coach rated them highly.   

  



School of Hard Knocks (SOHK) Money Advice Service Evaluation Final Report 

28 | P a g e  

Figure 17: Percent claiming ‘enjoying myself keeps me from getting my work done’ (Very much like me, mostly 

like me or a little like me) 

 

Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After).  SOHK n=20 (Before), 17 (After), 

Potential n=14 (Before), n=19 (After), Comparison n=36 (Before), n=39 (After).    

Figure 18: How positive do you feel about yourself? (Mean out of 7) 

 
Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). SOHK n=29 (Before), 20 (After), 

Potential n=26 (Before), n=25 (After), Comparison n=44 (Before), n=45 (After).    

In terms of self-efficacy or doing what they set their mind to (Figure 19 and Annex Three Figure 5), all three 

cohorts are comfortable setting goals, though the position has changed over time with SOHK and the 

Comparison Group declining and the Potential SOHK improving.  In terms of achieving goals the SOHK Group 
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scored highest and improved this position over time.  Additionally, nearly all (94%) of SOHK participants 

believe they are in control of creating a positive future for themselves, up from 78%.  The Potential Group 

showed a similar increase but from a lower starting point this may reflect the fact that two schools had pupils 

that progressed onto the SOHK programme.   

Figure 19: Do you believe you can improve your abilities and achieve goals through personal effort? 

(Percentage answering yes or sometimes) 

Are you comfortable setting goals? 

 

Are you confident you can achieve your goals? 

 

SOHK n=25 (Before), 18 (After), Potential n=19 (Before), 

n=22 (After), Comparison n=47 (Before), n=40 (After).    

Do you think you are in control of creating a 

positive future for yourself? 

 

SOHK n=18 (Before), 16 (After), Potential n=18 (Before), 

n=22 (After), Comparison n=46 (Before), n=41 (After).  

SOHK n=20 (Before), 18 (After), Potential n=21 (Before), 

n=22 (After), Comparison n=45 (Before), n=42 (After).    

Source: KADA workshops, May 2017 (before), November 2017 and January 2018 (after). 

In terms of social bonds, Figure 20 and Annex Three Figure 6 show that the SOHK and the Potential SOHK 

scored higher in terms of maintaining friendships.  SOHK initially scored highest in terms of working towards 

team goals but this has deteriorated quite noticeably.  This is interesting considering it is likely to be more 

team focused learning than the other groups.  This flatlining of performance is discussed in the 

recommendations.  All three cohorts have improved their ratings for team-based activities yet have declined 

in terms of ‘having friendships with people who are a good influence’.   
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Figure 20: Social Bonds. I find it easy to……(Percent responding very easy or easy) 

…maintain friendships at school 

 

SOHK n=28 (Before), 21 (After), Potential n=22 (Before), 

n=25 (After), Comparison n=45 (before), n=45 (After).  

…work towards team goals 

 

SOHK n=21 (Before), 20 (After), Potential n=20 (Before), 

n=27 (After), Comparison n=41 (before), n=44 (After). 

…take part in team-based activities 

 

SOHK n=22 (Before), 19 (After), Potential n=18 (Before), 

n=25 (After), Comparison n=42 (Before), n=45 (After). 

…have friendships with people (good influence) 

 

SOHK n=22 (Before), 20 (After), Potential n=19 (Before), 

n=25 (After), Comparison n=43 (Before), n=45 (After). 

Source: KADA workshops, May 2017 (before), November 2017 and January 2018 (after). 

4.2. LESSONS LEARNT – THE FINCAP PROGRAMME AND THE EVALUATION 

Looking at the delivery of FinCap, the trainer reflected on the key lessons. He reported that “it was positive to 

see young people have a fairly good understanding of some financial topics and in the most part, embrace the 

topic. This subject area can be tough for adults let alone pupils”.  The trainer felt that although the session topic 

was finance and money related the pupils reported new transferable skills which would have a positive effect 

on their wider school studies.  He claimed, “I’m confident that the sessions have provided the pupils with new 

skills relevant to now and as they progress into further studies or employment”.    

SOHK have shown that FinCap can be delivered as a fun and engaging activity or even a physical activity 

highlighting the potential of practical exercises in the school syllabus.  The SOHK FinCap approach also has 

potential in other areas such as health or geographical locations outside Wales.  Another lesson learnt by the 

SOHK team was the need for a renewal of SOHK values to maintain consistently high morale and reinforce 

young people’s understanding.  This would address any mid programme dips or flatlining in SOHK 

performance which can occur.  All these aspects are covered in the recommendations.   
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Looking at the evaluation approach adopted the questions have worked well in terms of ascertaining young 

people’s understanding of FinCap in line with the theory of change and research framework.  The workshop 

style format worked well as discussed earlier.  That said tracking individual responses for the FinCap measures 

was quite complex in terms of recording and analysing the data (each response from each individual was 

assigned a coloured dot and number during the ‘before’ workshop).  For the final evaluation we continued to 

assess the same measures but at the cohort level accounting for any key differences within and across cohorts 

where feasible.  We also eliminated non-attendees from the second SOHK (13 records eliminated) and 

Potential workshop (13 records eliminated) to ensure we had a longitudinal match for these cohorts.  The 

‘before’ results were re-analysed with non-attendees from the follow up removed.    

The collection of schools’ data was more problematic.  The time lag in data collation means it was not possible 

to use the intelligence in any meaningful way.  Where data exists, it has shown some improvements in SOHK 

Groups’ behaviour but until a more comprehensive set of intelligence had been assessed, a definitive 

conclusion cannot yet be made.  There is a recommendation about the collection and use of more timely, 

consistent and comparable schools’ performance data.   
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5. PROCESS EVALUATION 

The delivery of FinCap training has occurred in quite unique 

circumstances, it was part of a larger SOHK intervention.  The 

process evaluation focused on the delivery of the whole 

intervention within schools including the FinCap element.  SOHK 

were keen to see what the project could achieve both in its 

entirety and with an addition of FinCap training.  This chapter 

looks at the process from this perspective.   

5.1. DEFINING SUCCESS 

Stakeholders were asked how they would define success.  They referred to both (a) programme impacts and 

outcomes and (b) the processes involved.   

In terms of the former, the team behavioural specialist noted that a measure of success would simply be 

improved well-being and happiness amongst participants.  Another stakeholder added: 

“Young people would have a new direction and someone that cares for them and is interested in their future”. 

The ultimate test of the project processes, the Welsh project director claimed, was that young people would 

be deterred from becoming future adult SOHK participants.  Many of the charity’s adult clients are ex-

homeless individuals or ex-offenders.  One of the coaches reiterated this point and felt that the process would 

achieve success when participants had gained “a sense of purpose, direction and hope – and ideally we won’t 

see them on the adult group”.   

A teacher from one of the participant schools claimed their staff had remarked how the SOHK pupils were 

more polite, approachable and engaged due to the project.  The workshop facilitators observed this behaviour 

amongst participants too.  The teacher noted: 

“The rugby and fitness elements have demonstrably helped these pupils improve their relationships and 

interactions with others”  

SOHK coaches build strong bonds with young people and the delivery process uses a sporting lens with 

participants to help them improve their behaviour, attendance and attainment.  The rugby sessions include 

controlled confrontation, challenging activities and a constant affirmation of self-worth and motivation.   

Turning more directly to the processes involved in the delivery of the project there were several aspects that 

were thought to define success.  First, the young people had to apply for a place on the SOHK project.  This 

process helped to raise the currency and value of the project.  The Welsh project director claimed that being 

selected onto the project was an achievement for young people.  She added that for some beneficiaries, the 

team SOHK hoodies became ‘a mark of pride’.   

Second, for some consultees it was important that the SOHK process was clearly tracked and measured.  The 

delivery process comprises weekly mentoring and rugby training to help children at risk of permanent 
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exclusion to complete mainstream education.  Coaches set behavioural targets for their group and gave 

points for achievements (though as noted this data is not collected consistently and it is ‘patchy’).   

Third, looking more specifically at the FinCap training the provider hoped that by working with employers, 

young people would gain some insight into the financial service sector.  “Hopefully young people would even 

consider a job in the sector one day”.  Fourth, the intervention was designed to ensure that the SOHK team 

coaches and mentors were able to introduce and improve three well-established psychological principles 

throughout the process, self-control, self-efficacy and social bonds.  The evidence in the previous chapter 

confirmed there are some positive scores and trends against these measures.   

Finally, strong partnerships with schools are an essential part of the process and key measure of success for 

the project (see ‘Partnership’ under the next section).   

5.2. EFFECTIVENESS OF DELIVERY 

The section looks at how the delivery processes enabled the project to succeed.  It focuses on the SOHK 

cohort.   

PROGRAMME DEVELOPMENT 

“The material they use is very effective, combined with an approach of channelling improved skills, attitude, 

behaviour through rugby coaching.” Teacher 

The SOHK team spent time during the Summer of 2017 developing materials for 12 core workshops.  The 

premise was to create an informal curriculum.  The workshop materials follow three themes: who am I, why 

am I and where am I going? They included a session on ‘what’s the point in school’ and one that aimed at 

improving understanding of the teenage body and mind.  Other sessions included anger management and 

social media.   

Coaches consulted felt that young people responded better when the sessions were delivered through a 

sports lens.  The coaching team focused on self-awareness initially and then encouraged young people to 

think about what kind of person they are and wanted to be.  The FinCap element fits in well towards the latter 

part of the project.   

PARTNERSHIP  

“The initial meeting with SOHK was positive, they ‘sold’ the benefits of the programme very well”.  Teacher 

The project is largely embedded within the school timetable though some fixtures for the SOHK cohorts are 

scheduled outside school time.  For this reason, a successful school engagement process has been a key 

element of the project.  The relationship with partner schools requires some nurturing from initial engagement 

to on-going liaison, ad-hoc meetings and weekly catch-ups.  “We have a debrief with the contact in the school.  

That’s usually successful and helped us to understand what has happened this week” noted one SOHK director.  

The incentive for the schools related to the additional support available for pupils with behavioural difficulties 

from the SOHK team.  The schools readily acknowledged they would struggle to provide the level of support 

offered by SOHK themselves, including the one to one mentoring and emotional support delivered via the 

coaches and team behavioural specialists.   

SOHK sign a service level agreement with each school.  This provides a good reference point setting out what 

terms were agreed, what is to be delivered and how.   
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The SOHK team felt they added value to the school curriculum by offering something different for pupils who, 

for one reason or another, struggle with an academic environment.  They did note that the levels of support 

offered by schools, and degree of reliance attached to the project, varied.  At one school for instance, the 

SOHK team are regularly called to support the school on issues that were raised outside the project.  “That 

proves the need for our support” claimed one SOHK team member.  She added “we like to become part of the 

school so that’s great”.  One external trainer noted “if I was a teacher I would be immensely encouraged to 

have that capacity in the school”.   

SOHK was recognised not to be a ‘quick fix’ for young people.  One SOHK management team member noted: 

“It definitely takes some time to understand that there is something worth coming to on the programme.  The 

[young people] like to test the waters.  The first few weeks can be chaotic, and it can take a good six months 

to bring them around.  That said we have never failed to get a group to as far as we want them”. 

Developing partnerships outside the school has been required where there are issues or concerns that go 

beyond the remit or capabilities of the project team.  For instance, the team have made referrals to national 

advice support lines, been in touch with Stonewall to collaborate on conflict resolution and occasionally had 

to liaise with the NSPCC on child protection matters.  New issues appear occasionally which the SOHK team 

does not necessarily have any knowledge or experience of dealing with.  One example was the increased 

prominence of gangs in some of the schools and local areas.  

Alongside Cancer Research Wales and LLamau, a Welsh charity working with vulnerable women in Wales, 

SOHK is one of Principality Building Society’s key national partners.  They described why they selected SOHK 

to work with. 

“One of the reasons we picked SOHK is the impact and the structure they provide, the role models and 

pathways they offer, and their social relationships.  For us having the opportunity to build in FinCap sessions 

is a fantastic addition to their current programmes”.   

The trainer from Principality felt there was insufficient emphasis on financial education in schools and that this 

project would stand the participants in good stead in their adult life.   

PUPIL ENGAGEMENT  

It was noted by the FinCap trainer that the topic of money and finance could be complex for adults, so for 

young people it’s certainly not straightforward.  The trainer noted how they delivered the workshop.  

“We made it relevant to the target group.  We felt everyone enjoyed the course and the teamwork elements.  

As the classes went on we adapted it.  We took out money and a credit card or a chequebook – so they could 

see items physically”.  

The trainer also ran an exercise on ‘wants’ and ‘needs’.  This was claimed to be a stimulating, wide-ranging 

discussion covering diverse topics.  These included discussions about the financial pressure sometimes put on 

parents to a conversation about how young people might purchase something more cheaply by shopping in 

sales or on-line.  Principality believe that the more interaction businesses can have with young people, the 

more they are likely to understand the world of work.  “Young People are more likely to take on a related 

qualification and enter work.  We have 150 different roles”.   

The FinCap trainer appeared encouraged by what he saw and experienced during his time with the pupils.   

“The difference [between cohorts] was absolutely clear.  The SOHK team listened and applied themselves 

more and were less distracted.  They showed more respect.  It was much easier to teach the SOHK pupils.  I 
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could see them going into other classes and being better pupils.  This is exciting.  This would not have been 

the case 12 months ago”. 

One teacher noted that, in their view, whilst all pupil participants were improving in their behaviour and 

participation, some achieved this more rapidly than others.  He observed that positive influences were missing 

from some pupils’ lives at home.  He added “anything that can help have a more positive effect on behaviour, 

self-esteem and wellbeing is worthwhile”.  The school didn’t have the resources to offer this scale and level of 

support and SOHK were “definitely filling a gap”, he reiterated.   

PROGRAMME IMPLEMENTATION  

From the coach to the behavioural specialist and guest speakers like the FinCap tutors, there was a range of 

mutually reinforcing delivery staff on the project.  The sports coaches spend the most time with young people.  

This is combined with the team behavioural specialists who observe the classes, offer one to one support and 

look after young people’s psychological welfare.  The FinCap trainer noted that SOHK offered “very honest, 

two-way and encouraging and supportive relationship” combined with “a nice platform to deliver a fairly difficult 

subject area”. 

Principality claimed that being able to blend their sessions into multi-stranded project was “a much more 

attractive option”.  As SOHK had built a relationship with young people they were more receptive to FinCap 

training than if the session was delivered in isolation as a stand-alone session.  “It makes the delivery of an 

educational session much easier as there is more respect.  In one school they asked about jobs and my job.  It 

was a fantastic session. They don’t see you as someone who just parachutes in.”  One SOHK respondent noted 

that “schools don’t give much practical support on life skills and that’s something we think is important as a 

charity”.   

LEADERSHIP AND DIRECTION 

The SOHK team seem happy with their leadership and management team who held the same ethos and 

vision; to change people’s lives in a transparent, practical and non-bureaucratic way.    

“The organisation has a moral compass and strong ethics and values.  It is very people focused.  All the 

directors meet every six weeks which keeps the consistency of the programme.” SOHK Team Member 

The culture of the organisation was claimed to be very supporting.  “The people above give us the opportunity 

to get on with our roles and they are always there to support and guide me” claimed one coach.   

WHAT DID NOT WORK AND WHY 

Most respondents struggled to identify areas of the project not working well.  A typical comment when asked 

about aspects not working was “none at all, if you look at where they [young people] were, and where they are 

now, I cannot see any drawbacks.”  

That said, one school claimed that they did not have a high level of understanding and awareness of the 

FinCap training element of the project.  It was described as an add on and not something the school has been 

involved in, claimed one assistant head.  The same teacher also observed that the SOHK project had made 

slow progress at the start as the young people were ‘a difficult bunch to handle’.  They did note that this soon 

changed as young people adjusted to a new routine and bonded well with their SOHK team. 

Occasionally it was hard to secure sufficient contact time with SOHK cohorts.  This was particularly the case 

during exam time when the numbers of pupils were restricted.  This can affect continuity of delivery.  One 
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coach noted that the speed of progress varied for different pupils.  For some young people it took very little 

time at all, for others it was not unusual to take two to three months to engage fully in the project.  Some 

schools were less responsive to the SOHK project claimed a UK manager.  “In the ones that aren’t great it’s 

hard to organise anything and people are slow to get back to you” claimed one team member.  This was not 

thought to be case in the South Wales pilots.  

WHAT WORKED WELL AND WHY 

Respondents were far more forthcoming in relation to aspects of the project that have worked well.  The first 

related to the rugby and fitness elements of the project which, teachers noticed, had demonstrably helped 

pupils to improve their relationships and interactions with others.  One of the team behavioural specialists 

noted: 

“With rugby you are bringing in an element of fear and it’s something they are not used to coping with.  You 

have to run and tackle.  The psychology that comes with that can’t be underestimated.  Young people get an 

unbelievable sense of engagement.  We are not all about winning or being good at rugby, it’s the link with all 

other things that result like being a good team player and showing respect”. 

An external trainer observed “you could see the bond between them through the sporting connections”.  One 

of the Welsh coaches noted that participating in sport sparked a new attitude in some young people and 

afforded them opportunities they had not previously had.  It was noted that several pupils had not done 

physical education for two years prior to joining the project.   

“For some reason, the rugby angle works and helps them with their confidence too.  For example, some 

young people are putting their hands up in class for the first time”. 

The coaches consulted felt that the sports dimension of the project improved young people’s receptiveness 

to learning, particularly the practical sessions like the FinCap training.  In fact, the FinCap element was 

perceived to be a particularly important component of the SOHK offer in the three pilot schools.   

“It’s a really useful life skill that our cohort would not have otherwise engaged with. It was definitely a skill they 

needed, and we felt best placed to deliver it.  It’s a really important life skill to have before they leave school”. 

SOHK Management Team 

The second aspect related to communication which engendered trust between the SOHK team.   

“SOHK is a great team of individuals who place great importance on maintaining good communication with 

staff and parents; it’s a very organised team.  The school trusts them to do things well without having to 

interfere.” Teacher 

Principality reiterated that communication with the SOHK team occurred daily.  They claimed that SOHK had 

taken time to get to know and understand their business.   

“We are delighted with the partnership and looking forward to next two years. In fact, every time we suggest 

something they like it.  They are an impactful and high functioning charity”. 

Parents and staff appreciated the fact the SOHK team attended a parents’ evening at one school to launch 

the project.   

Third, from a pupil perspective, the project was perceived to work well.  One teacher noted that  

“Pupils are actively asking to join [SOHK], there is no stigma attached to it and it is viewed as a positive 

programme throughout the school”.  
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He also claimed that for those who have stayed on the project, most say it is the highlight of their week.  

Whilst the FinCap trainer from Principality Building Society previously had experience of delivering the 

workshops in schools, he did tailor the project specifically to the requirements of SOHK target pupils.  “That 

worked really well” claimed one of the SOHK management team “he [the trainer] had some great exercises 

and made the delivery much more hands on, delivering a short and sharp session”.   

Fourth, the additional support mechanisms offered as part of the project, were perceived to benefit young 

people.  “The psychological support has been invaluable for young people’s social and emotional development 

such as controlling aggression”.  The SOHK team noted that young people’s negative behaviour would often 

stem from previous childhood trauma.  Once the team had unpicked any concerns affecting young people, 

they were able to make referrals to other agencies such as mental health support teams or organisations 

testing for learning difficulties.  It was also noted that SOHK mediation between teachers and pupils could 

have a powerful effect in promoting mutual understanding.   

Once they found they were dealing with pupils with really challenging behaviour, the SOHK team developed 

their management tools and techniques accordingly.  It was noted that some groups engaged straightaway 

with the project, whereas others required more intensive coaching and management.   

Fifth, the effective engagement of schools has been key success factor.  One external partner elaborated.   

“I think the partnerships are built on good foundations and they have an amazing rapport with the teachers.  

I would describe the relationship as an extension of the teaching staff.  This goes back to the quality of the 

product.  You can see the difference they make with disruptive pupils.  SOHK has certainly changed the ways 

of some of these youngsters”.   

One coach noted that there was a limit to what can be achieved in a day per week.  That said he felt the 

results could be surprising with teachers often giving positive feedback very early on about improvements to 

pupil demeanour and behaviour.  Once pupils understood that teachers and SOHK staff were communicating 

regularly, it encouraged some of them to improve their behaviour it was claimed.  The teachers also share 

their weekly monitoring charts on behaviour with the SOHK team which flags up pupils who are not behaving 

in class.  These pupils, one coach noted, did sometimes engage more positively within the SOHK sessions.   

Finally, the FinCap training materials have now been adapted and the SOHK coaches have all been trained in 

FinCap delivery.  There is a FinCap activity session that has been designed and FinCap is now in integral 

element of all Welsh programmes.  The pilot has now been extended to include female participants, new 

schools and adults.   

5.3. POTENTIAL IMPROVEMENTS 

The potential improvements suggested related to the amount of mentoring offered, evidence of impact and 

the right time to engage schools/participants.    

One assistant head teacher felt the project could be improved with more SOHK time devoted to one to one 

mentoring.  He appreciated this was more resource intensive than the group sessions but considered it to be 

highly effective.  It was claimed that SOHK provided a strong foundation for young people.  One SOHK 

behavioural specialist would like to see some research around the efficacy and effectiveness of what is being 

delivered and was keen to share more good practice across practitioners.   

There is scope to enhance the collation of timely, consistent and comparable schools’ performance measures.  

This would give the team a good understanding of distance travelled.   
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In Wales with rugby being the national sport, the receptiveness amongst young people and schools has 

perhaps been greater than the rest of the UK.  That said the team would like to recruit new schools much 

earlier on to allow a sufficient lead in time.  This would ensure that resources can be allocated for the project 

as schools set their budgets in September or January.  It was suggested that young people still need support 

into their late teens and perhaps even into their 20’s.  It was claimed that a rugby club or local club could help 

them or a perhaps a follow-on SOHK intervention.    

“What happens to them [young people] next?  If they [SOHK] tried to get them signed up to local clubs that 

could provide a bridge. That would be good”.   

Some detailed refinements to FinCap training have been suggested (see recommendations) such as the 

setting up of accounts for those interested, using cash machines or the use of price comparison exercises.  
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6. LIMITATIONS OF THE EVALUATON AND FUTURE 

EVALUATION PLANS 

This section reflects on the efficacy of the evaluation approach 

adopted and capabilities built.  The cohorts worked with included 

young people at risk of exclusion.  This required careful planning, 

tailoring and execution of the research methods and close liaison 

with the SOHK delivery team and key contacts within the schools.   

6.1. APPROPRIATENESS 

There are some points to note when interpreting the study findings.  The FinCap element was delivered as a 

one-off session as part of a larger intervention aimed at young people that included sports and one-to-one 

mentoring.  It should be viewed in this context and not in isolation.  The project was piloted within three very 

different cohorts in three pilot schools with different circumstances, so the findings are likely to reflect these 

local situations.  The sample sizes were modest with 8 to 22 pupils in each cohort group.  

The approach does have some limitations.  Making a definitive link between cause and effect in financial 

capability is challenging in light of the above comments.  FinCap was delivered as part of a comprehensive 

package of support measures.  The data was collected after approximately seven to eight months of SOHK 

delivery.  This may well explain why the SOHK Group scored so much higher than other cohorts in terms of 

teamwork and working collectively towards goals.  Some of the Potential SOHK cohort from Cantonian and 

Llanishen joined the SOHK programme in September 2017.  Some of the improvements in this cohorts’ 

performance may be down to this additional support.   

The initial intention was to have 60 pupils in each group, the SOHK Group, the Potential SOHK Group and the 

Comparison Group.  These numbers were not achieved.  In practice the groups were smaller and there was 

some attrition resulting smaller groups who could be matched over time.  Therefore, the findings are indicative 

rather than definitive.  That said the research team did speak to all of the intended target group excluding 

absentees and exclusions.  Whilst the numbers are small the sample is very reflective of the target group.    

The engagement of schools has taken some time and a full suite of performance measures was not received.  

The schools were simply too busy to find time to help us with data collection for the study.  Whilst the results 

can be backfilled at a later date the current schools’ data only shows a partial picture.  Finding additional time 

to speak to teachers and coaches for in-depth consultations was a challenge as they spend much of the 

working day with their pupils.  They also prioritise their work with pupils, for instance, if there are any emerging 

incidents such as challenging behaviour which they might have to deal with at very short notice.   

6.2. TRANSFERABILITY OF THE EVALUATION DESIGN 

In terms of transferability, the key lessons for working with young people at risk of exclusion are as follows.  

First the language within the MAS questions was adapted to suit the study audience.  This followed advice 

from the Welsh co-ordinator who felt the initial draft would not be understood by the SOHK pupils.  Slang 

terms such as “Paying for Stuff” and “Saving for Stuff” were used (see Annex Two).  This approach resonated 
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well with the groups, easing understanding of a complex subject.  Infographics were used to aid understanding 

(some pupils have reading difficulties) and workshop posters were pinned up around the classroom walls.   

Second the actual planning and preparation of the evaluation sessions required some thought.  A series of 

coloured, numbered dots was used so that we had a unique identifier for each pupil in the before workshop 

so that cohort progress could be tracked.  Just cohorts were tracked in the after workshop as individual 

tracking was quite time consuming.   

Third, a workshop style format was adopted, and the sessions were livened up with various tools and 

techniques.  This injected energy into the workshops.  One coach observed that the workshop format “was 

great, sparked debate, got them thinking and it was encouraging to see them opening up”.  Explaining why we 

were doing what we were doing and setting an agenda was important.  The content and delivery of the 

FinCap training has subsequently been further developed to incorporate an interactive physical session 

(discussed elsewhere).   

Fourth, in some instances the coaches helped prepare for the session by ‘firing up’ the SOHK cohort with 

motivational team games prior to the session.  This meant for some of the sessions they reached the research 

team in a relatively docile and compliant state.   

Within some of the evaluation workshops with the Potential SOHK Group there were some behavioural issues 

that arose and needed to be dealt with by teachers and coaches.  Pre-agreed techniques for dealing with 

potentially disruptive pupils are advised for evaluation sessions with similar cohorts.  The timing for the 

questions needed to be carefully managed to ensure the sessions were not too long and could be covered 

adequately within the time slots allocated (the cohorts have pupils with short attention spans).  Wrapping up 

the workshop explaining what was being done with the data was important.   

Fifth, the co-operation of the schools was essential.  They provided staff time during a busy curriculum to 

assist with the research.  This required negotiation, flexibility on both sides and practical support to find a 

venue and round up the pupils.   

Finally, evaluators need to prepare for some attrition when working with marginalised groups on a longitudinal 

basis.  This may require the matching of individuals over time and elimination of records that were not followed 

up.  This is quite a time-consuming process as effectively the before analysis needs to be re-calculated.  

6.3. CAPACITY 

The evaluation team worked alongside SOHK coaches within the schools.  They helped the young people to 

understand the questions and joined in the discussions.  In this sense they blended well and reinforced and 

added value to the evaluation activities by ensuring a robust and complete response was achieved.  

Occasionally the coaches also provided extra support for individuals who needed it.  In a couple of instances 

pupils had reading and writing difficulties or found concentration a challenge.  The capacity of the team has 

been further developed with all staff being trained in the delivery of financial planning.  The materials have 

also been adapted to make the materials more interactive.  There is also a new outdoor session that links 

FinCap to their physical work in the form of a game.  Some individuals struggle to work indoors and the new 

materials allow the team to deliver meaningful FinCap to a group with typically short attention spans.   

As the service has been mainstreamed in Wales it would be feasible to review the role out of the pilot if 

funding was available.  The progress of all SOHK attendees will continue to be monitored.  The team also 

have access to the evaluation materials should they wish to track progress in future.   
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7. IMPLICATIONS AND RECOMMENDATIONS FOR POLICY 

AND PRACTICE 

This section reflects on the potential of the FinCap project and 

provides some recommendations the SOHK team may wish to 

consider.  

7.1. SUSTAINABILITY AND LEARNING  

The nature and scale of the problem to be addressed UK-wide SOHK coaches believe, would justify a scale-

up of the pilot, both in terms of SOHK interventions and FinCap sessions.   

“There is a group of SOHK potential pupils in every school in the country even in higher performing schools – 

where they can be even more disengaged.  Because of the lack of resources, the schools have to tackle that 

problem, it does not get addressed in the most effective way”. Director of Programmes, School of Hard 

Knocks 

Many schools were reported to be struggling to provide specialist support and some were even cutting their 

physical education budgets.  The demand for specialist support for projects promoting physical and mental 

well-being is therefore likely to remain.  It was also reported to be good value for money for schools in terms 

of the cost per pupil.  Using the IPPR benchmark cost of exclusion per young person cited earlier (section 2.4) 

for a cohort of ten excluded pupils this could cost society some £3.7m in lifetime education, benefits, 

healthcare and criminal justice costs.  The intervention offers a substantial potential return on investment.   

The key learning from the project for MAS and the financial capability community is that the sessions need to 

be delivered in an exciting way and adapted to meet the needs of the client group.  Initially a close working 

relationship with both Principality who have FinCap expertise and the SOHK team was essential.  The SOHK 

project was perceived to be beneficial for a school’s reputation and for schools in special measures.  Schools 

can be seen to engage proactively with partners and by working with those pupils with challenging behaviour, 

there is less disruption on the wider school community.  The FinCap provider claimed they would like to have 

a larger presence and said there was demand from the Welsh Government to increase the financial capability 

of both old and young people.   

“This model has shown that even the hardest of subjects can be delivered in an exciting way. It’s something 

that needs to be delivered in the wider curriculum across schools”. 

The SOHK collaboration with Principality was claimed to be a ‘great fit’.  Principality claimed that “having the 

right partners is a key principal and the SOHK partnership could not be better.  We have become almost a 

joined-up operation.  They have made our charity partnership grow at a rate we have not seen before”.  

7.2. MAINSTREAMING FINCAP IN SOHK 

The SOHK team in Wales were ambitious about the potential of FinCap training and it is now being 

mainstreamed.  At the interim report stage the team commented:  

“It’s not too far-fetched to see SOHK as a national project.  It’s also an absolute no brainer that FinCap should 

now become part of the project as a standard theme that covered.” 
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In terms of learning for SOHK, the Welsh team have subsequently trained its staff in FinCap delivery.  The pilot 

has been mainstreamed in Wales for young people and introduced as a new unit on the charity’s adult 

courses.  The pilot has given the team the confidence to develop their own version of FinCap that is more 

interactive and linked to their physical work.  It takes the form of classroom-based materials and a game 

related FinCap session.  The director of programmes in Wales noted:  

“A lot of our groups struggle to work indoors and are unwilling to pay attention and focus.  This means 

getting meaningful FinCap done is hard.  We have adapted them [the FinCap training materials] to their 

needs and short attention spans.  It allows them to develop new skills in an exciting way”. 

The successful scale up of the pilot across SOHK’s Welsh cohorts including adults and young people is 

testament to the belief the team have in the effectiveness of FinCap training, though it has found that it has 

had to alter the content and delivery of conventional FinCap materials to meet its participants’ needs.   

The project offers good practice in identifying partners and individuals who work with young people and 

adults with multiple and complex needs.  This includes those within schools and professionals within specialist 

organisations such as voluntary sector groups who work with vulnerable young people.  It also has managed 

to make good connections with private sector companies like Principality and the organisations, both sport 

and non-sport related, that sponsor SOHK organisations.  This was a key success factor for the delivery of the 

project.  The team also maintained these relationships and the trust built meant the interventions could be 

sustained from start to finish.   

7.3. FUTURE POTENTIAL AND WIDER APPLICATION 

There were several suggestions made about the potential application of the SOHK project including: 

• The FinCap training was claimed by the trainer from Principality to have many applications to other 

groups.  In Wales and perhaps elsewhere this could include adults and senior citizens as well as 

farming communities and urban environments.  “The model is totally transferrable to many areas – 

bringing together people and giving them direction and support”.   

• The teaching of life skills and household skills via family-based interventions with brothers, sisters, 

and grandparents for instance.   

• Bringing in new elements such as sexual health and understanding diversity.  One member of team 

felt they could work more with partner organisations such as Stonewall.      

• Offering alternative provision to schools running the project from a fixed location from Key Stage 4.  

“We could impact on the life chances of people excluded from school.  We could make a real difference”.   

• Securing contracts with social care providers who struggle with housing and are looking to identify 

placements and support for teenagers.   

7.4. RECOMMENDATIONS  

SOHK may wish to consider: 

• Whether the FinCap Training has potential to be mainstreamed outside Wales elsewhere in the UK.  

• How it might measure the effects of the new approach to FinCap delivery for instance securing 

funding to evaluate the roll out of the pilot.   
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• How the FinCap approach could be applied to other modules such as health to enhance the SOHK 

offer.   

• Developing a dissemination plan to maximise the publicity potential of the key findings from the 

evaluation to staff, funders, stakeholders and policy makers and capitalise on its impact.   

• Whether it can secure and use more timely, consistent and comparable schools’ performance data.   

• Whether any dips or flatlining in SOHK performance can be addressed through additional measures 

such as a timely renewal of SOHK values to maintain consistently high morale.   

MAS and the financial capability community may wish to consider: 

• Where it could best disseminate learning from the SOHK FinCap pilot including delivering FinCap 

as a fun and engaging activity or even a physical activity or the use of more practical exercises in 

the school syllabus.    

• How the training could be adapted to include further practical examples of how young people could 

save or even setting up of accounts for those interested or money tracking exercises such as on-line 

tools.  Other suggestions include a price comparison exercise.    
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8. SHARING AND LEARNING ACTIVITY 

This section considers what sharing and dissemination activities 

intend to be carried out and their expected impact on 

beneficiaries and stakeholders. 

This is the first independent evaluation the charity has commissioned, and it is keen to promote the findings 

amongst staff, partners and policy makers.  It has not yet promoted any of the study findings but intends to 

do so.  SOHK anticipate the development of a dissemination plan with the following indicative sharing and 

learning activities: 

• Circulation of the MAS final evaluation report internally to staff and board members.   

• Dissemination of the headline findings to external partners and the participant schools as well as to 

its funders and partners (see a list of partners here).    

• Distribution of the findings to policy makers including the Welsh Government and those it has links 

within other cities (notably London and Glasgow). 

• Promotion of key findings through social media and the charity’s Twitter, Facebook and LinkedIn 

accounts.    

• Discussion of the implications of the findings with its two main financial capability partners – 

Santander and Principality.   

• Selective use of the findings when bidding or ‘selling’ new programmes to funders, schools or 

potential participants. 

These activities are likely to have the following impact: 

• Demonstrating to staff members, board members, partners and funders the powerful effect the SOHK 

approach can have in improving people’s lives.   

• Enhancing understanding of how to deliver FinCap in a fun and engaging with marginalised 

individuals.   

• Supporting funding bids and requests for the expansion and continued development of its activities.   

Whilst it is too early to say how well these activities are likely to work, the profile and reach of many of the 

SOHK’s partners means the key messages are likely to receive significant exposure.  

 

 

http://schoolofhardknocks.org.uk/partners/
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9. ANNEX ONE: PROCESS MAP AND LOGIC MODEL 
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10. ANNEX TWO: STAKEHOLDER LIST AND 

QUESTIONNAIRES 

Stakeholders Consulted 

Catryn Grundy* Director of Programmes, Cymru School of Hard Knocks 

Ken Cowen CEO School of Hard Knocks 

Jess Brainch Team Behavioural Specialist School of Hard Knocks 

Nathan Persaud Director of Programmes School of Hard Knocks 

Jack Lewars* COO School of Hard Knocks 

Francesca Keynton Behavioural Specialist School of Hard Knocks 

James Harper CSR Manager Principality Building Society 

Matthew Cook 

 

Assistant Head Teacher 

 

Cantonian High School 

 

Torran Macdougall Coach School of Hard Knocks 

Liam MacKay Coach School of Hard Knocks 

Neil Edwards Programmes Manager  School of Hard Knocks 

 

*Light touch update interviews also undertaken in February 2018.   
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Qualitative Process Evaluation – Baseline  

Designed for interviews with key stakeholders: 

• SOHK management 

• SOHK coaches 

• Senior school staff (pastoral heads, behaviour leads etc.) 

• Classroom school staff 

Designed to assess how the project works, why, when and for whom.  

Section 1. Programme Development  

This section explores the rationale, context development and resourcing of the project. 

1. What do you understand to be the rationale for the project? What is it trying to achieve?  

2. What is the nature and scale of the issue to be addressed?  

3. Describe the three local contexts within which the project is being developed. 

4. What are the characteristics of the target pupils? What support/services to they need?  

5. How was the scale and location of the project determined? On reflection does this appear to be of 

the right scale and ambition?  

6. How is the FinCap element perceived to enrich current SOHK activities?  

7. How easy has it been to resource the project in terms of recruiting an appropriate team? Funding 

appropriate training and coaching? 

8. Please describe the quality, timeliness and relevance of training materials and teaching?  How 

effective have these been in practice?  

Section 2. Partnership and Engagement 

This section covers the partnership arrangements and engagement on/with the project (only answer if 

involved) 

9. How effective do you believe the school engagement process to have been? How might this be 

approached in the future?  

10. What partnership arrangements do you have and how well have these worked? Where has SOHK 

been able to improve the quality of partnerships with others and value add to services?  

11. Describe the pupil selection process and the criteria used for selection of pupils? (e.g. ‘most at risk 

of permanent exclusion’) How straightforward has this been in practice?   

12. Did you reach the pupils hoped for? If not, why not? How could they be reached in future? 

13. How enthusiastically have pupils engaged with the projects? How well has ‘engagement’ worked 

overall and are there any lessons for the future? 

Section 3: Effects in Context 

14. How successful has project implementation been to date? (FinCap or both) What seems to work for 

whom within the local context and why? What does success look like?  

15. Are some pupils affected more by the project than others? Why? 

16. Are planned outputs being achieved as a consequence of the project? If not, why not? What has 

worked well and not so well? (eg how easy has it been to sustain momentum) 

17. Please describe the degree to which the following sporting and FinCap activities are achieving (or 

attempting to achieve) the stated longer-term effects –  

a. FinCap = Making Positive Choices,  

b. Rugby = Being Hopeful for the Future;  

c. Mentoring Goal Setting = Confident of Achievement 
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18. Can the outcomes20 be traced to the project? What other factors may have caused the results? 

19. Do the services have any adverse side effects on the pupils? If so, what are they?  

20. School staff and coaches only.  

d. What did users think of the services? How can they be improved? 

e. How engaged have YP people been in the activities? (Discuss what has worked well, what 

could be improved)   

f. Did the planned outcomes come about? If not, why? Who benefited most, and why? 

g. To what degree have you been able to observe the following outcomes as consequence of 

the above activities: 

• improved self-control 

• improved self-efficacy 

• improved self-efficacy 

• building strong social bonds?   

Section 4: Programme Management and Direction 

21. Is it good value compared to other approaches? Are the benefits worth the costs?  

22. What is the potential to scale up the project (eg to other areas, in other settings)?   

23. How effective has the project monitoring been? How could this be improved?  

24. How well do you think the project has been project managed and directed?  

25. Any further improvements or lessons for financial capability projects / SOHK interventions?  

26. What are the future prospects for this kind of project?  

 

                                                                 
20 Improved Financial Capability, Increase in Self-Esteem/Self-Control/Self-Efficacy; A successful school life & experience 
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Young People’s Workshop Questions 

 

Paying for stuff 

 

 

Can you name up to three ways you or your parents can pay for things?  

 

Write the answers on the slip of paper provided and place it in the box  

1. 

2. 

3. 
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Saving for stuff  

 

 

You want to buy a computer game that costs £26. 

Can you think of a money saving idea to save for it?  

This could be something you might not buy or buy 

less of or another a way of saving money.   

Write your answer on the slip of paper provided and place it in the box. 
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Saving for stuff  
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How important do you think it is for you to save-up your money 

for the future? 

    

Please tick the box of your choice 
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Saving for stuff   
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When you get money, how often do you save at least some 

of it, [say by putting it in a piggy bank or cash box or into 

your bank account]? 

      

Please tick the box of your choice 
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Saving for stuff  

 

Do you think it is worth saving money? Do you agree with any of the following statements?  

It will help you practice budgeting   

You don’t have to ask other people for money   

You could enjoy the money now instead  

Saving gives you time to think about what you might spend it on  

You are more likely to buy things you really want or need when you save than those you weren’t planning on   

I can’t get at my money as easily when it is in savings  

Why save for something that may never happen?  

I won’t have enough for everyday living if I save  

You can spend the money you have saved on something else if you want to  

You can get into debt by borrowing   

Add tick the box or boxes for any answer you agree with 
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Buying Stuff 

 

How can you make sure you get a good deal when buying something? 

1. Buy the first thing you see  

2. Compare prices in different shops or online   

3. Buy second hand   

4. Buy non-branded goods   

5. Only buy the things you really need   

6. Wait for things you want to go on sale   

7. Get someone else to buy it for you  

8. Don't know   

Add put a tick in the box for any answer you agree with 

You are thinking of buying some new trainers.  Which of these comes closest to your view? 

1. It's best to buy a well-known, expensive, brand  

2. It is worth considering a less expensive brand if it offers the same quality  
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Where did my money go?!  

 

 

Some people set a plan for how they will spend their money and others do not. Which of these comes closest to how you feel about 

money planning?  

1. It's best to record the money you have and everything you spend to 

make sure you don't run out of money 

 

2. It is a good idea to keep an eye on your spending but it's not worth 

worrying about a pound here and there 

 

3. It's too much effort to keep track of spending; if you run out of 

money you'll just have to wait until you get more 

 

 

Add a tick in the box for the (one) answer you most agree with  
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Where did my money go?!  

 

How do you keep track of the money you get and the money you spend? 

Online budgeting tool  

Online bank account  

Spreadsheet  

Piece of paper  

In my head (mentally)  

Checking my bank balance at a cash machine  

Reviewing my bank statements  

On a mobile app  

I don't keep track  

Don't know  

Add a tick in each box that you use 
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Protecting myself On-Line 

 

Do you agree or disagree with each of these statements? Add a tick in a box for each row/statement 
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I never open attachments from unknown email senders        

I always lock my phone/ tablet/ laptop when I am not using it       

I pick passwords that will be difficult to break (long ones with both numbers & letters)       

I never tell other people what my passwords are       

I have anti-virus software on my computer       

I am careful about what information I publish about myself online and on social media       
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Handling my Feelings 

 

 

Read the following sentences and for each, put a tick in the box that is most like you. 
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I often fight with other people      

I get angry quickly      

I find it hard to stop myself from losing my temper      

I am happy to do what is asked of me (e.g. by teachers or parents)      

I get distracted easily.        

Enjoying myself keeps me from getting my work done.       

Sometimes I can’t stop myself from doing something, even if I know it is wrong.       
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Doing what I set my mind to 

 

 

Do you believe you can improve your abilities and achieve goals through personal effort? 

The following questions cover goal setting 
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Are you comfortable setting goals?     

Are you confident you can achieve your goals?     

Do you think you are in control of creating a positive future for yourself?     

For each question add a tick in the box for your choice 
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Me and others 

 

For each question add a tick in the box for your choice 

I find it easy to… 

V
e
ry

 e
a
sy

 

E
a
sy

 

Fa
ir
ly

 e
a
sy

 

N
o

t 
e
a
sy

 

…maintain friendships at school     

…take part in team-based activities     

…work towards team goals     

…have friendships with people who are a good influence on me     
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Me and myself 

How positive do you feel about yourself? 

 

How true would you say the following are? 
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 1 2 3 4 5 6 7  

I feel positive about myself         

My parents or guardian support me to feel positive about myself          

My teachers support me to feel positive about myself         

My SOHK coach supports me to feel positive about myself          

For each question add a tick in the box for your choice 
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11. ANNEX THREE: BEFORE AND AFTER SURVEY TABLES 

A3 Figure 1: Do you think it is worth saving money? Do you agree with any of the following statements? 

 Do you think it is worth saving money? SOHK Potential Comparison 

Do you agree with any of the following statements?  Before  After Diff. Before After Diff. Before  After Diff. 

It will help you practice budgeting  10 10 0 11 19 8 24 24 0 

You don’t have to ask other people for money  9 8 -1 11 17 6 13 22 9 

Saving gives you time to think about what you might spend it on 8 10 2 8 16 8 25 23 -2 

You are more likely to buy things you really want or need when you save 18 9 -9 9 17 8 24 29 5 

You can spend the money you have saved on something else if you want 6 6 0 6 10 4 10 20 10 

You could enjoy the money now instead 4 10 6 8 16 8 3 20 17 

You can get into debt by borrowing  4 7 3 7 9 2 6 16 10 

I can’t get at my money as easily when it is in savings 3 6 3 6 10 4 10 15 5 

Why save for something that may never happen? 6 8 2 6 6 0 6 14 8 

I won’t have enough for everyday living if I save 2 6 4 6 9 3 0 7 7 

Total potential respondents 33 30   28 26   50 44   

Source: Source: KADA workshops, May 2017 (before), November 2017 and January 2018 (after). 
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A3 Figure 2: Protecting myself on-line (continued overleaf) 

Do you agree or disagree with each of these statements?  SOHK Potential Comparison 

I never open attachments from unknown email senders  Before  After Diff Before After Diff Before  After Diff 

Strongly disagree 4 1 -3 0 1 1 2 7 5 

Slightly disagree 2 3 1 0 1 1 1 3 2 

Neither agree nor disagree 3 3 0 2 7 5 3 2 -1 

Slightly agree 5 3 -2 5 3 -2 9 6 -3 

Strongly agree 4 7 3 6 6 0 25 19 -6 

Don't know 6 2 -4 3 5 2 3 3 0 

Totals 24 19   16 23   43 40   

I always lock my phone/ tablet/ laptop when I am not using it SOHK Potential Comparison 

Strongly disagree 2 1 -1 2 2 0 3 9 6 

Slightly disagree 0 2 2 1 1 0 1 3 2 

Neither agree nor disagree 4 5 1 0 1 1 0 2 2 

Slightly agree 1 3 2 2 5 3 2 0 -2 

Strongly agree 18 10 -8 9 13 4 35 18 -17 

Don't know 1 0 -1 1 1 0 1 2 1 

Totals 26 21   15 23   42 34   

I pick passwords that will be difficult to break SOHK Potential Comparison 

Strongly disagree 0 1 1 2 4 2 2 4 2 

Slightly disagree 2 0 -2 0 2 2 9 6 -3 

Neither agree nor disagree 1 3 2 5 1 -4 4 4 0 

Slightly agree 1 7 6 5 4 -1 10 8 -2 

Strongly agree 17 6 -11 4 11 7 20 21 1 

Don't know 0 1 1 3 1 -2 1 1 0 

Totals 21 18   19 23   46 44   
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A3 Figure 2: Protecting myself on-line (continued) 

 SOHK Potential Comparison 

I never tell other people what my passwords are Before  After Diff Before After Diff Before  After Diff 

Strongly disagree 2 1 -1 2 10 8 2 4 2 

Slightly disagree 1 2 1 6 1 -5 3 4 1 

Neither agree nor disagree 3 3 0 2 5 3 6 3 -3 

Slightly agree 2 10 8 3 3 0 10 4 -6 

Strongly agree 14 2 -12 3 5 2 15 20 5 

Don't know 0 0 0 1 1 0 1 1 0 

Totals 22 18   17 25   37 36   

I have anti-virus software on my computer SOHK Potential Comparison 

Strongly disagree 2 2 0 2 7 5 3 3 0 

Slightly disagree 1 2 1 1 0 -1 1 3 2 

Neither agree nor disagree 0 3 3 2 0 -2 0 3 3 

Slightly agree 1 6 5 1 4 3 5 2 -3 

Strongly agree 10 7 -3 3 6 3 16 15 -1 

Don't know 7 0 -7 6 6 0 14 8 -6 

Totals 21 20   15 23   39 34   

I am careful about what info. I publish about myself online & on 

social media SOHK Potential Comparison 

Strongly disagree 0 2 2 0 4 4 0 4 4 

Slightly disagree 3 1 -2 1 0 -1 2 3 1 

Neither agree nor disagree 3 2 -1 3 1 -2 5 9 4 

Slightly agree 3 6 3 6 6 0 4 5 1 

Strongly agree 14 6 -8 4 9 5 26 15 -11 

Don't know 1 1 0 0 2 2 2 3 1 

Totals 24 18   14 22   39 39   

Source: Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). 
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A3 Figure 3: Handling Feelings  SOHK Potential Comparison 

I often fight with other people Before  After Diff. Before After Diff. Before  After Diff. 

Very much like me 4 0 -4 3 5 2 4 5 1 

Mostly like me 3 2 -1 0 3 3 2 5 3 

A little like me 8 5 -3 8 6 -2 5 12 7 

Not much like me 10 6 -4 5 3 -2 14 10 -4 

Not like me at all 0 4 4 3 4 1 15 9 -6 

Totals 25 17   19 21   40 41   

I get angry quickly SOHK Potential Comparison 

Very much like me 6 2 -4 3 8 5 8 7 -1 

Mostly like me 6 4 -2 6 9 3 7 6 -1 

A little like me 7 8 1 2 1 -1 9 11 2 

Not much like me 4 4 0 6 1 -5 9 8 -1 

Not like me at all 0 1 1 1 2 1 13 8 -5 

Totals 23 19   18 21   46 40   

I find it hard to stop myself from losing my temper SOHK Potential Comparison 

Very much like me 4 4 0 2 7 5 3 8 5 

Mostly like me 7 3 -4 5 5 0 3 7 4 

A little like me 4 6 2 4 4 0 12 10 -2 

Not much like me 4 6 2 4 3 -1 6 7 1 

Not like me at all 2 2 0 1 2 1 14 7 -7 

Totals 21 21   16 21   38 39   

I am happy to do what is asked of me (e.g. by teachers/parents) SOHK Potential Comparison 

Very much like me 0 1 1 4 3 -1 6 11 5 

Mostly like me 7 4 -3 4 8 4 20 15 -5 

A little like me 8 8 0 3 3 0 12 6 -6 

Not much like me 4 3 -1 4 1 -3 3 6 3 

Not like me at all 3 1 -2 1 3 2 2 5 3 

Totals 22 17   16 18   43 43   
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A3 Figure 3: Handling Feelings (Continued) 

I get distracted easily SOHK Potential Comparison 

  Before  After Diff. Before After Diff. Before  After Diff. 

Very much like me 7 7 0 7 9 2 16 15 -1 

Mostly like me 5 3 -2 4 4 0 11 4 -7 

A little like me 8 5 -3 4 3 -1 7 10 3 

Not much like me 6 4 -2 2 2 0 7 7 0 

Not like me at all 1 0 -1 0 2 2 2 3 1 

Totals 27 19   17 20   43 39   

Enjoying myself keeps me from getting my work done SOHK Potential Comparison 

Very much like me 5 5 0 4 4 0 10 5 -5 

Mostly like me 2 1 -1 5 5 0 7 11 4 

A little like me 7 3 -4 4 6 2 8 10 2 

Not much like me 5 7 2 0 4 4 7 8 1 

Not like me at all 1 1 0 1 0 -1 4 5 1 

Totals 20 17   14 19   36 39   

Sometimes I can’t stop myself from doing something, even if I know it is 

wrong SOHK Potential Comparison 

Very much like me 3 5 2 4 5 1 2 6 4 

Mostly like me 6 2 -4 4 6 2 6 7 1 

A little like me 6 8 2 4 5 1 13 4 -9 

Not much like me 4 3 -1 5 4 -1 16 6 -10 

Not like me at all 3 1 -2 0 0 0 5 16 11 

Totals 22 19   17 20   42 39   

Source: Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After).  
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A3 Figure 4: How positive do you feel about yourself? How true would you say the following statements are?.....(Scores out of 7) 

How positive do you feel about yourself? How true 

would you say the following statements are? SOHK Potential Comparison 

I feel positive about myself Before  After Diff. Before After Diff. Before  After Diff.  

1 0 1 1 1 3 2 2 7 5 

2 0 2 2 1 0 -1 2 4 2 

3 0 4 4 0 0 0 4 2 -2 

4 9 1 -8 4 3 -1 4 5 1 

5 6 2 -4 2 2 0 8 10 2 

6 2 5 3 5 4 -1 17 10 -7 

7 12 5 -7 13 13 0 7 7 0 

N/A 0 0 0 0 1 1 1 0 -1 

Total excluding NA 29 20   26 25   44 45   

Mean (out of 7) 5.6 4.8 -0.8 5.8 5.6 -0.2 5.1 4.4 -0.7 

  SOHK Potential Comparison 

My parents or guardian support me to feel positive 

about myself  Before  After Diff. Before After Diff.  Before  After Diff.   

1 0 1 1 1 2 1 2 3 1 

2 0 0 0 1 0 -1 1 1 0 

3 3 1 -2 2 1 -1 1 1 0 

4 4 1 -3 0 1 1 1 1 0 

5 0 3 3 0 3 3 1 7 6 

6 1 4 3 2 1 -1 11 9 -2 

7 15 8 -7 15 14 -1 33 19 -14 

N/A 2 1 -1 0 2 2 1 1 0 

Total excluding NA 23 18   21 22   50 41   

Mean (out of 7) 5.9 5.7 -0.2 6.0 5.8 -0.2 6.3 5.7 -0.6 

Source: Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After).  
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A3 Figure 4 (Continued): How positive do you feel about yourself? How true would you say the following statements are?.....(Scores out of 7) 

  SOHK Potential Comparison 

My teachers support me to feel positive about 

myself Before  After Diff.  Before After Diff.  Before  After Diff.  

1 5 5 0 0 6 6 6 11 5 

2 1 6 5 1 3 2 3 6 3 

3 4 3 -1 5 6 1 6 4 -2 

4 5 3 -2 7 1 -6 10 0 -10 

5 2 1 -1 0 1 1 3 6 3 

6 1 0 -1 0 1 1 11 8 -3 

7 5 0 -5 6 5 -1 3 6 3 

N/A 0 0 0 0 4 4 1 1 0 

Total excluding NA 23 18   19 27   43 42   

Mean (out of 7) 3.9 2.4 -1.5 4.6 3.0 -1.6 4.0 3.7 -0.3 

  SOHK Potential Comparison 

My SOHK coach supports me to feel positive 

about myself  Before  After Diff.  Before After Diff.  Before  After Diff.  

1 2 0 -2 N/A 0 N/A N/A N/A N/A  

2 0 2 2 N/A 0 N/A N/A N/A N/A  

3 1 0 -1 N/A 2 N/A N/A N/A N/A  

4 0 2 2 N/A 0 N/A N/A N/A N/A  

5 0 2 2 N/A 1 N/A N/A N/A N/A  

6 6 4 -2 N/A 1 N/A N/A N/A N/A  

7 14 7 -7 N/A 14 N/A N/A N/A N/A  

N/A 0 2 2 N/A 4 N/A N/A N/A N/A  

Total excluding NA 21 19   N/A 22 N/A N/A N/A N/A  

Mean (out of 7) 6.6 5.0 -1.6 N/A 6 N/A N/A N/A N/A  

Source: Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). 
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A3 Figure 5: Do you believe you can improve your abilities and achieve goals through personal effort? 

Do you believe you can improve your abilities and achieve goals 

through personal effort? SOHK Potential Comparison 

Are you comfortable setting goals? Before  After Diff. Before After Diff. Before  After Diff. 

Yes 12 7 -5 9 13 4 18 18 0 

Sometimes 13 8 -5 6 6 0 25 16 -9 

No 0 1 1 1 3 2 3 6 3 

Don't Know 0 2 2 3 0 -3 1 0 -1 

Totals 25 18   19 22   47 40   

Are you confident you can achieve your goals?  SOHK Potential Comparison 

Yes 13 8 -5 8 8 0 14 8 -6 

Sometimes 5 9 4 9 9 0 25 20 -5 

No 0 1 1 1 3 2 6 13 7 

Don't Know 2 0 -2 3 2 -1 0 1 1 

Totals 20 18   21 22   45 42   

Do you think you are in control of creating a positive future for 

yourself?  SOHK Potential Comparison 

Yes 12 9 -3 8 11 3 26 22 -4 

Sometimes 2 6 4 4 7 3 12 9 -3 

No 0 1 1 1 3 2 7 10 3 

Don't Know 4 0 -4 5 1 -4 1 0 -1 

Totals 18 16   18 22   46 41   

Source: Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). 
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A3 Figure 6: Social Bonds. I find it easy to 

I find it easy to…. SOHK Potential Comparison 

…maintain friendships at school Before  After Diff. Before After Diff. Before  After Diff. 

Very easy 17 8 -9 12 13 1 9 14 5 

Easy 5 7 2 9 10 1 12 14 2 

Fairly easy 6 6 0 1 2 1 18 11 -7 

Not easy 0 0 0 0 0 0 6 6 0 

Total 28 21   22 25   45 45   

…take part in team-based activities SOHK Potential Comparison 

Very easy 11 7 -4 8 13 5 3 8 5 

Easy 6 8 2 6 10 4 15 21 6 

Fairly easy 3 4 1 4 2 -2 12 13 1 

Not easy 2 0 -2 0 0 0 12 3 -9 

Total 22 19   18 25   42 45   

…work towards team goals SOHK Potential Comparison 

Very easy 10 3 -7 5 10 5 4 7 3 

Easy 8 8 0 8 10 2 20 23 3 

Fairly easy 3 9 6 4 6 2 8 9 1 

Not easy 0 0 0 3 1 -2 9 5 -4 

Total 21 20   20 27   41 44   

…have friendships with people who are a good influence on me SOHK Potential Comparison 

Very easy 9 6 -3 7 7 0 16 8 -8 

Easy 10 4 -6 7 7 0 13 17 4 

Fairly easy 2 5 3 4 7 3 10 12 2 

Not easy 1 5 4 1 4 3 4 8 4 

Total 22 20   19 25   43 45   

Source: Source: KADA workshops, May 2017 (Before), November 2017 and January 2018 (After). 
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